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The purpose of this study was to determine the 
characteristics and opinions of traditional and non-tradi- 
tional undergraduate students. Students enrolled at South­
eastern Louisiana University composed the sample for the 
study. Data analysis was intended to reveal the demographic 
characteristics of the students and the differences and 
similarities which may have existed in students' opinion with 
regard to educational objectives, motivation to enroll and 
certain nersonal concerns. Student opinions were solicited 
concerning academic advising services and personal counseling 
services available to them. Students' opinions were also 
obtained concerning services of administrative offices, ad­
mission and registration processes and sources of educational 
finances for the students.
Enrollment predictions for higher education depict 
an increase in the number of non-traditional college age stu­
dents and corresponding increases in the percentage of stu­
dents attending college on a part-time basis. These data 
accompany projections of declining or stablizmg enrollment 
of traditional age students and students attending on a full­
time basis. Services and programs available to traditional 
students may not be satisfactory for the non-traditional 
students. Colleges must analyze their students' character­
istics and opinions to adapt to anticipated changes in the 
student clientele.
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A questionnaire was prepared after a review of the 
literature to determine the characteristics and opinions of 
undergraduate students. Permission of instructors in ran­
domly selected undergraduate classes was obtained and stu­
dents were surveyed in these classes. Two hundred completed 
questionnaires were randomly selected representing four 
groups of students: (1) traditional full-time students,
(2) traditional part-time students, (3) non-traditional 
full-time students, and (4) non-traditional part-time 
students.
The following conclusions were drawn regarding the 
selected respondents' answers to the questions. The model 
traditional full-time student in this study was 20 to 24 
years of age, white, single and a freshman or sophomore 
majoring in business. He was not on academic probation, was 
planning to earn a baccalaureate degree and obtaining most 
funds for educational expenses from parents. Southeastern 
Louisiana University was the first educational experience 
for this student and geographic proximity of the University 
was a primary reason to enroll while, information was ob­
tained about S.L.U. from a friend or member of family with 
greater personal enrichment being the primary educational 
objective. Course scheduling was the biggest problem for 
this student in attending Southeastern and improving study 
skills was the student's major concern. The typical tra­
ditional part-time student was very nearly identical to the
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full-time student but this student was married and wanted 
specific skills with which to obtain a job.
The typical non-traditional full-time student could 
be described as a senior, majoring in nursing or business, 
25 to 29 years of age, married, and white. He found out 
about S.L.U. from friends or family and was paying educa­
tional expenses with income from work. No other colleges 
were attended by this student before enrollment at S.L.U. 
The primary educational objective was to obtain a college 
degree. The non-traditional student also had difficulty 
in scheduling classes and said improving study skills was 
of primary concern. The non-traditional part-time student 
had many similarities to the full-time student except that 
developing a new career was the primary educational ob­
jective of this student and earnings of spouse was the 




Higher education in the United States will face 
challenges in the coining years which it has never experi­
enced before in history. For over three centuries higher 
education has enjoyed continued increases in enrollment. 
This growth can no longer be anticipated, especially if it 
is expected from what has been considered the "typical" 
college student. Educators, in planning for the future of 
their institutions, have done so with the assumption of 
increasing enrollment and their plans have been predicated 
on needs and services for a student between the ages of 18 
and 24 who attends college on a full-time basis. Today 
most writers and publishers of educational literature are 
presenting data illustrative of the changes in the student 
population which education is currently experiencing. What 
is depicted is an increase in the numbers of part-time 
students and students who are above age twenty-four. Pre­
dictions also indicate declining or stabilizing enrollments, 
especially in the number of traditional full-time students. 
To off-set the decline, many colleges and universities will 
be enrolling students who are older and attending on a 
part-time basis.
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Enrollment plans and projections by college admini­
strators must consider the leveling off of enrollment of 
younger students. As this trend has occurred, older persons 
have assumed the places of the younger students in college 
courses. The participation of older students in college 
courses has increased significantly in the past decade, 
while at the same time part-time student enrollment, both 
of the traditional and non-traditional college age student, 
has also risen dramatically.
The implications of this change in the composition 
of student populations will affect institutions in their 
future planning. Colleges with well established clientele 
and those who have managed to maintain their enrollments 
will continue to be stable in the next decade. Those col­
leges with less defined clientele, or those already ex­
periencing declining enrollments will be confronted with a 
more uncertain future.
Colleges and universities will need to plan for the 
potential changes in student populations. To do so, they 
must examine enrollment predictions more realistically and 
implement new strategies to attract and maintain a student 
who is different from what they have been accustomed to in 
the past. Administrators and faculty now know much more 
about college students who are full-time and within the 
ages of eighteen and twenty-four because that is the type 
of student who has constituted the bulk of past college 
enrollments. Yet statistics from agencies such as the
United States Census Bureau and the National Center for 
Educational Statistics reflect a decline in this group and 
increasing participation in higher education by adult 
students, ages twenty-five and above, and students attending 
on a part-time basis. To meet the needs and to adequately 
serve this changing clientele, institutions must study more 
carefully their students in an attempt to adequately plan 
for and meet these anticipated changes.
In summary, higher education's student population 
is undergoing changes in composition. The changes will re­
sult in educational leaders needing to adequately examine 
the needs of their students and developing new strategies 
for education's future. In order to do so, more informa­
tion must be accumulated pertaining to these "new” students.
Statement of the Problem
The purpose of this study was to determine the 
characteristics and opinions of the traditional and non- 
traditional undergraduate students. Students enrolled at 
Southeastern Louisiana University served as the sample for 
this study.
Statement of the Research Questions
The following questions were formulated to guide 
the investigation:
1. What are the demographic characteristics of 
the traditional and non-traditional student enrolled full­
time and part-time?
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2. What are the differences in opinions of tra­
ditional and non-traditional students enrolled full-time 
and part-time with regard to motivations to enroll, educa­
tional objectives and certain personal concerns?
3. What differences exist in the majors chosen by 
the traditional and non-traditional students enrolled full­
time and part-time?
4. What differences exist between the traditional 
and non-traditional student enrolled full-time and part- 
time with regard to grade-point-average and academic 
status ?
5. What differences exist between the traditional 
and non-traditional students enrolled full-time and part- 
time with regard to preferred times at which classes may 
be scheduled?
6. What are the differences in opinions of tradi­
tional and non-traditional students enrolled full-time and 
part-time with regard to academic advising and personal 
counseling services available at Southeastern?
7. What are the differences in opinions of tra­
ditional and non-traditional students enrolled full-time 
and part-time with regard to the admissions process at 
Southeastern?
8 . What are the differences in opinions of tra­
ditional and non-traditional students enrolled full-time 




For the purposes of this study these selected terms 
were defined as follows:
Traditional Student - One who is eighteen to twenty- 
four years of age.
Non-Traditional Student/Adult Learner - One who 
is twenty-five years of age or older. For the purposes of 
this study, these terms will be used interchangeably.
Full-Time Student - One who is pursuing twelve or 
more credit hours.
Part-Time Student - One who is pursuing eleven 
or less credit hours.
Special Student - One who has a baccalaureate degree 
but is not enrolled in Graduate School.
Opinion - A belief less strong than positive know­
ledge .
Significance of the Study
A review of the related literature illustrates the 
trends in the composition of college student populations.
The number of eighteen year-olds will decrease in the next 
few years from the growth pattern of the past. Furthermore, 
there will be an expanded interest among the increased num­
ber of adults for additional academic instruction. As 
these two phenomena exist, there will also be an increase 
in the number of part-time students. Many institutions 
will therefore be entering the adult and part-time student
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market. This attempt may be made purposely or may occur 
as a natural outgrowth of the location of the institution 
and/or change in its clientele. The success of any edu­
cational venture has always depended to some extent upon 
the satisfaction of the participants. Thus, an institu­
tion's success in adapting to potential student population 
changes will depend to an extent upon prior knowledge of 
student needs, perceptions, and aspirations.
As the composition of student populations are 
altered with respect to age distribution and enrollment 
status, the opinions, needs and services desired by the 
students may also be altered. Host studies of college 
student populations have been concerned with the traditional 
full-time student, while previous studies of adult educa­
tion have related to students in night schools, continuing 
education programs, and extended degree programs. His­
torically, colleges and universities have concentrated on 
accommodating the life-styles and demands of the full-time 
eighteen to twenty-four year olds and the developmental 
stages which these students are experiencing. Few insti­
tutions have had experience with meeting the needs of 
adult and part-time students whose problems and concerns 
may differ from the typical college student. The non- 
traditional student is undergoing different stages develop- 
mentally and experientially than traditional students.
To date, little research has been conducted with 
regard to the changing composition of undergraduate student
populations. This study will provide faculty and admini­
strators with information relevant to the opinions and 
characteristics of a current student population, while at 
the same time presenting a study of students analyzed in 
a manner not consistent with past studies. Results of this 
study should be beneficial in the development of curricu­
lum models for the adult student.
Delimitation of the Study
This study was limited to a survey designed to 
gather information representing the undergraduate student 
population of Southeastern Louisiana University for the Fall 
semester, 1979, with respect to four groupings: (1) tra­
ditional full-time undergraduate students, (2) traditional 
part-time undergraduate students, (3) non-traditional full­
time undergraduate students, and (4) non-traditional part- 
time undergraduate students. Students included in the study 
had a classification of freshman, sophomore, junior, 
senior, or special student. Findings of this study are 
applicable only to students enrolled in credit courses at 
Southeastern Louisiana University but can be generalized 
for planning purposes to colleges/universities undergoing 
changes in their student composition.
Sources of Data
Data for this study were obtained from a question­
naire administered to undergraduate students in a random 
sample of classes at Southeastern Louisiana University.
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Procedure for the Study
A questionnaire was developed based upon an exten­
sive review of the literature. The instrument was field 
tested on undergraduate students at Louisiana State Uni­
versity during the Summer session, 1979, and each question 
was reviewed for clarity.
The questionnaire was administered to undergraduate 
students in randomly selected undergraduate classes at 
Southeastern Louisiana University in October, 1979. A 
minimum of fifty completed questionnaires were obtained 
representing each of four groups: (1) traditional full­
time undergraduate students; (2) traditional part-time 
undergraduate students; (3) non-traditional full-time 
undergraduate students and (4) non-traditional part-time 
undergraduates.
The responses to the questionnaire were tabulated 
and reported using frequency distributions, rank orderings 
and descriptive narrative. Selected questions were ana­
lyzed through either the chi-square or analysis of vari­
ance technique. Conclusions and recommendations concerning 
the opinions and characteristics of non-traditional and 
traditional students enrolled at Southeastern Louisiana 
University were made.
Organization of the Study
The organization of the study included the intro­
duction, statement of the problem, procedure of the study
and delimitation of the study in Chapter 1. The review of 
the literature comprised Chapter 2. The design and pro­
cedure of the study was described in Chapter 3. Chapter 4 
was the presentation of data, analysis of data and the 
findings of the study. Summary, conclusions and recommen­
dations based upon the findings were presented in Chapter
5.
CHAPTER II
REVIEW OF RELATED LITERATURE
Education as developed in the United States has been 
concerned with persons twenty-two years of age and younger. 
Patterns of organization have traditionally designated 
types of schooling for particular age groups. More re­
cently the established sequence of when education should 
occur has been questioned. One area of concern has been 
the post-high school years. The accelerating pace of human 
affairs, increasing accumulation of information and know­
ledge, demographic shifts in population, and the impact of 
technological change has created a need and an opportunity 
for higher education to develop new techniques and to alter 
existing approaches to the delivery of educational services 
to a changing student population.
Information provided in this review reflects the 
changes in the population of the United States and how these 
changes will impact upon higher education. In addition, 
information was presented dealing with the differences in 
traditional students and non-traditional or adult students.
A brief history of adult education, followed by a discussion 




Data now available indicate that the traditional 
college age student population will reach a peak in 1980 or 
1981 of approximately 29.5 million and will decline steadily 
to a low of 23.6 million by the mid 1990's (Johnston, 1976). 
Data from the National Center for Educational Statistics 
shows that the number of high school graduates peaked in 
1977-1978 with 3,143,000 and will decrease to 2,681,000 by 
1985-1986 ("Twenty-Year Trends in High Education," 1977). 
This pool of potential students which allowed for signifi­
cant growth of new institutions in the 1960's began to 
level off in the 1970's and will begin to decline in the 
1980's and 1990's.
Bowen (1979) reports the number of 18-year-olds in 
1991 will be about 73 percent of the number in 1979. On 
the basis of these figures average college enrollment de­
clines of approximately one-fourth are predicted. The 
"baby boom" of 1947-1951 saw births rise from 3.8 million 
to 4.35 million per year (Johnston, 1976). Higher educa­
tion's enrollments have been drawn from this group as these 
babies became the college students of the 1960's and 1970's. 
Data regarding children born in the 1940's show that by the 
year 2010, when most of the "baby boom" babies will have 
reached age 65, over 20 percent of our population will have 
reached age 65. Attention needs to be shifted to an 
older student clientele, but educators in general know 
little about how adults, especially older adults, learn
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(Eklund, 1979). Knox (1976) has stated that a generation 
or two ago, the stereotyped college student was fresh out 
of high school and studying full-time. He also said that 
although this stereotype may persist, the actuality is dif­
ferent and most of the participants in higher education 
are adults who enroll part-time. A further illustration 
of this change in students is revealed by Morstain and 
Smart (1977) who noted that one of the most significant 
trends in post-secondary education is the greatly increased 
number of adult learners in colleges and universities.
They (Morstain and Smart, 1977:668) wrote:
The vast majority of these individuals pursue 
their education on a part-time basis, and the en­
rollment increases for these students compared with 
full-time students has been notable. Partly in re­
sponse to the growing legitimacy of the concept of 
"lifelong learning" and coupled with concerns about 
"new markets" to counteract a projected status quo 
or decline in full-time enrollments, post-secondary 
institutions are developing or refining programs 
and offerings to serve a heterogenous adult learner 
clientele.
A need to develop better understanding of the character­
istics and interests of adult learners is a further con­
clusion derived by Morstain and Smart.
Munday (1976) cites additional evidence regarding 
the changing student population in saying that the enroll­
ment of part-time and older students is continuing to rise. 
He continues to say that an increasing number of non- 
traditional students are attending colleges and universi­
ties today and that the percentage of adult learners is 
now the most rapidly growing segment in higher education,
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comprising almost 48 percent of the total enrollment. The 
percent of students over age 24 enrolled in college in­
creased 15.3 percent between the years of 1965 and 1977 
("A Profile," 1979). Graulich (1977) has shown that par­
ticipation of older students in college courses has more 
than doubled since 1970. A report in The Wall Street 
Journal (Graulich, 1977) states there will be a drop of 20 
percent in the eighteen to twenty-four year-old population 
from the level in 1980, when the number of young adults is 
expected to peak at about 29.4 million. The article also 
includes the fact that there will be 81 percent more adults 
ages thirty-four to forty-four and the number of people 
over fifty-five will increase by 27 percent. Also note­
worthy is the fact that full-time enrollment of persons 
twenty-five to thirty-four 3 ears of age has risen faster 
than part-time enrollment of that age group.
Not only are the age characteristics of students 
in or available to higher education changing, but also 
changing is the enrollment status of students. More stu­
dents are now attending on a part-time basis and coupling 
attendance with employment. The student may be employed 
full-time and attending college part-time in order to affect 
a potential job promotion. Part-time enrollment of persons 
eighteen to twenty-four years of age has risen faster than 
full-time enrollment in the last five years. In contrast, 
full-time enrollment of persons twenty-five to thirty-four
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years old has risen faster than part-time enrollment 
(Marquis Academic Media, 1977). „
Information released from the Southern Regional 
Educational Board (Mingle, 1979) shows that part-time 
enrollment has also become a significant characteristic 
of college enrollments in the 1970's. In the South, 38 
percent of all students were enrolled part-time in 1977 
and the part-time enrollment of public institutions in 
Louisiana increased from 21.1 percent in 1971, to 26.1 
percent in 1977. More college students were attending 
part-time in 1978 than in 1970, and the portion of all 
college students who were thirty-five years old or over 
was significantly greater in 1978 than in 1972 ("School 
Enrollment," 1979). The Louisiana Board of Regents for 
Higher Education has predicted a decline in the number of 
typical college students. Projections by the Board in 1977 
indicated enrollments in Louisiana public colleges and uni­
versities will peak in 1980 and then begin a steady decline 
not expected to reverse until 1995 ("The Non-Traditional 
Student," 1978). Of course, all such projections, whether 
local or national, will vary according to location and in­
stitution. The effect of this increase of part-time stu­
dent enrollment has been to off-set declines in enrollments 
of full-time students. Another report by the Southern 
Regional Education Board ("Part-Time Enrollment," 1979) 
highlights this point by stating that significant declines
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in the number of full-time students attending southern 
institutions were off-set by continued increases in part- 
time enrollment, which was up 5.6 percent region-wide.
To plan for any program requires knowledge of the 
persons participating and their beliefs, needs, character­
istics or values. The change in student populations con­
fronting higher education, however, may find the educational 
leaders unprepared with regard to the necessary information 
to adequately plan future programs. One author (David,
1976) has said that we know much more about the traditional 
full-time college student than we do about adult students 
who attend college part-time. David (1976) indicated the 
lack of information available is a very real concern to 
administrators who witness the growing participation in 
adult higher education, but also concludes there yet exists 
a serious lack of studies that address themselves to the 
question of adult higher education from the perspective of 
the adult students. Morstain and Smart (1977) cite the 
lack of empirical information on the reasons underlying 
adult learners decisions to enroll in higher education.
Other authors in writing about the changes in student 
characteristics and the increasing enrollment of adults 
and part-time students are also concerned about the lack 
of knowledge regarding motivating factors for these 
students' participation. Munday (1976) typifies this 
concern by stating that particularly missing are data
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delineating the factors that bear on access to higher edu­
cation and choice of college for these students.
Effects of Changing Student Population
The effect of the decline of traditional-age stu­
dents can have serious implications for colleges and uni­
versities. A recent report of the Carnegie Council on 
Policy Studies in Higher Education indicates the demographic 
depression of the next two decades will lead to decline in 
undergraduate enrollments of from ten to fifteen percent 
and bring fundamental changes to many American colleges 
and universities. The report, although not as gloomy for 
higher education as some other recent reports, does say 
the problem is serious enough to threaten the survival, 
integrity and quality of many institutions. Many insti­
tutions of higher education will be altered due to these 
problems (Scully, 1980). Viable strategies and alternatives 
for institutions must be developed. Among the alternatives 
are to emphasize non-traditional students. These stu­
dents require different services than traditional students 
(Bielec, 1979). Colleges can attempt to expand, or at 
least maintain their pool of the traditional students by 
decreasing academic requirements. Silber (1977) has warned 
colleges and universities of the serious threat to standards 
by a climate of shrinking student enrollments. He said 
"...state-supported colleges, in order to delay their de­
cline a few years, will adopt policies which allow auto­
matic admission, automatic retention, and automatic
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graduation." Church (1977) has listed several criteria 
of institutions which stand a good chance of meeting the 
challenges of a changing enrollment scene. Among the 
criteria were...to engage in short-term as well as long­
term planning; conduct longitudinal studies of students 
as well as systematic follow-up studies; and to report 
this information as fully as possible. Accommodation 
to this changing student may include new emphases on ad­
vising, peer group support, different modes of learning, 
and altered scheduling (Uehling, 1978). The Carnegie Com­
mission on Higher Education in 1971 reported their belief 
that the next three decades are likely to be a period of 
substantial innovation and change in the organization and 
structure of higher education. Changes anticipated in that 
study include more flexibility for students involving a 
free flowing pattern of participation spread over a broader 
span of years and the combination of work experience and 
college attendance. The Commission recognized the need 
for this flexibility at a time before it became the trend. 
Glenny (1978) adds one other caution by reminding that when 
enrollments were fluctuating in the past, those colleges 
most subject to enrollment drops were state colleges and 
universities.
Until recently colleges and universities have felt 
no need to serve the middle-age or older student. That has 
now changed, largely as a result of enrollment and fiscal 
realities at many colleges. Present information indicates
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that older adults will be welcomed at most colleges 
(Peterson, 1979). To accommodate this non-traditional stu­
dent new alternatives must be developed. Bielec (1979) has 
outlined some of these alternatives. The non-traditional 
students will be older, part-time... and will require differ­
ent student services than the traditional post-high school 
enrollee. The impact of part-time status will be felt as 
these students normally take only one or two courses per 
semester and thus three or four are needed to equal the 
course load of a full-time student. Hence, according to 
Glenny (1978), the number of professors need not increase, 
but the offices of admissions, registration, counseling 
and records must be staffed to deal with individual students, 
whether they take one course or six.
Review of Adult Education
Education for adults at the college level is not a 
new phenomenon, but can be traced almost 150 years when 
men would interrupt their schooling to earn money prior to 
going on to higher education. After this period of "stop­
ping out" of education, the young adult could afford to 
attend college full-time or part-time (Harrington, 1977). 
Adult education increased in the 1920's and educators be­
gan to question if the methods of instruction designed for 
young students were appropriate for adults, Lindeman 
(1926) wrote that the student is required to adjust to an 
established curriculum in conventional education, but the
curriculum is built around the student's needs and interests 
in adult education. The concept of adult education con­
tinued to grow and develop with the end of WWII and the 
millions of former military personnel eligible for the G.I. 
Bill provided tremendous impact on the concept of adult 
education. A special commission on higher education appoint­
ed by President Truman (President's Commission on Higher 
Education, 1947) recommended more flexibility in educational 
procedures for adults and on elevation of adult education 
to a point of equal importance in colleges and universities 
with any of its other functions. From then until the present, 
the educational process for adults has undergone many changes. 
Proper procedure for implementation of adult education has 
varied over the years just as the approach to college educa­
tion for the typical student has varied.
Harrington (1977), in discussing adult education and 
its future, has said that colleges and universities must pay 
more attention to adults in the future, in their own in­
terest, in the interest of adults, and in the interest of 
the United States. He recommended that American colleges 
and universities recognize that educating adults is one of 
their fundamental responsibilities and they should welcome 
adults as degree students, on and off campus, part-time 
and full-time... and while protecting standards, the insti­
tution should make the adjustments necessary to accommodate 
this clientele. To meet the needs of this new student--the 
adult learner and part-time student--colleges must be willing
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to adjust their modes of operation. The adjustment by 
the colleges does not have to include a lowering of stand­
ards. Cross (1977) said education should organize around 
the premise that the highest standards of performance must
be demanded of each student in the utilization of his or 
her talents. An allowance for a much wider range of talent 
than that currently needed for traditional higher education 
will be required.
Description of Non-Traditional Students
Studies have been conducted to illustrate what con­
clusions can be drawn about the part-time and/or older 
students' participation in higher education. Williams 
(1977) found in studying the adults enrolled in Bowling 
Green University that they were primarily in the age range 
of twenty-five to thirty-four, and a slight majority were 
females. The reaons cited most for enrollment were prepa­
ration for employment and to meet present job requirements. 
Seventy-eight percent of the students in the study were 
degree-oriented. Graulich (1977), in citing the many 
reasons why adults return to college, included these: (1)
high unemployment; (2) women seeking entry to the job 
market through college; and (3) middle-age persons seeking 
a new career. DeVore (1978), in a study of weekend college 
students, discovered that most were twenty-five to forty- 
nine years old and had as a primary goal the earning of a 
college degree. Relevance and availability were the twin
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criteria for participation of adult part-time students in 
educational experiences according to Burkett (1977). In 
addition, he discussed the barriers which have existed re­
garding non-traditional or part-time students enrolling in 
higher education institutions. Some of these practices 
are discrimination in student assistance plans; inflexible 
scheduling or limited scheduling of programs at times, 
places and in frames accessible to adults; inflexible, time- 
consuming and otherwise frustrating registration procedures; 
lockstep course arrangements; and inflexible adherence to 
prerequisites. Admission procedures designed for full-time 
students matriculating directly from high school are dif­
ferent from those most suited an older student attending 
part-time. Part-time students are a majority group that 
suffers massive discrimination at the hands of educators 
and policy makers according to an American Council on Educa­
tion study (Magarrell, 1974). The Carnegie Commission on 
Higher Education (1971) has recommended relaxation of edu­
cational structures and rules so that young can stop out 
of education and adults can enter more easily.
The adult learner can be characterized in part as 
highly motivated and very heterogenous in terms of age and 
backgrounds, but lacking confidence and often in need of 
counseling according to Druger (1975). College admini­
strators have been particularly encouraged by the fact that 
attrition rates among adult students taking credit courses 
is lower than among traditional undergraduates (Graulich,
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1977). Harrington (1977) in discussing the typical adult 
student described him as being in his thirties and having 
few, if any, credits. The student may return to the college 
classroom after having earlier dropped out for various 
reasons. Now, as Harrington stated, they are conscious of 
the value of the college degree because of employment in a 
dead-end job. However, the responsibilities of family do 
not allow for full-time study and they enroll as part-time 
students while maintaining their jobs. Most colleges and 
universities realize the needs of the non-traditional or 
part-time student in needing special attention. The adult 
learner can bring to the classroom many experiences and 
much insight which the younger student can not. This is due 
merely to the opportunity and time that has been available 
to them to accumulate this information. Hackett and Hollis 
(1963) addressed this point by saying older students are more 
inclined to contribute personal experience in the class.
In addition, adults are described by the writers as being 
more serious and mature. Houle (1973) in describing the 
adult students said their education must be fitted into the 
intricacies of life devoted to home, work, and community 
responsibilities. Often these students can be accommodated 
by the internal degree as full-time or part-time students. 
Hodgkinson gave the following descriptors as characteristic 
of the new learner: (1) they almost all are employed full­
time; (2) they have some previous college; (3) they are 
Caucasian, middle-class; (4) and they are heavily male.
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Thus, he says, a goal of higher education in attempting to 
reach a new student has not been met in most instances, but 
instead it is merely serving an older version of the typical 
eighteen to twenty-four year-old college student.
Educators in serving older students and part-time 
students must be cognizant of the differences in develop­
mental stages or attitudes and characteristics of these 
groups from the typical college student. The older student 
will, of course, be in a different stage of human develop­
ment from the traditional age student. Each stage of human 
development builds on earlier hierarchical stages. Movement 
from one stage to the next occurs not simply through in­
stinctual unfolding, but through person-environment inter­
actions influenced by genetic predispositions and limita­
tions (Keeton, 1971). As the person moves from adolescence 
to adulthood, he tends to become less concerned with himself, 
his needs, and the impression he makes on others, and more 
aware of others as individuals. This movement allows the 
adult to be less defensive, more friendly and warm, and 
more receptive to criticism (White, 1966). In the lifestyle 
of the learner, there are significant differences between 
the child and adult. According to Houle (1973) the child 
conforms to some degree to the expectation of society that 
his main occupation should be learning. He also adds that 
the normal child proceeds through the steps of an orderly 
and successive educational progression designed for him by 
society, whereas in the adult years, any learning activity
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must usually be identified by himself or someone else, such 
as his employer. The impetus to study comes not from 
society, but from the conditions of his life.
Description of Traditional Students
Attention must be given to the characteristics and 
attitudes of traditional college students to validly assess 
the differences with the non-traditional student. In the 
fall, 1976, first-time college students were asked their 
probable fields of study and 26.5 percent were undecided, 
while 20.9 percent chose business as their preference 
(Grant, 1977). A comprehensive survey of entering freshmen 
has been conducted for the past dozen years. For the fall 
semester, 1979, of the 190,151 responding, 74 percent were 
18 years of age and 98.4 percent were not married. The 
bachelor's degree was the degree objective chosen by the 
majority of the students. Over 49 percent of the respondents 
indicated good academic reputation of the college as the 
reason for selecting their college. Family influence in 
college choice was given by only 5.9 percent of the students 
while 16 percent indicated friends attending that college 
influenced their decisions to attend. Interestingly, earn­
ings from work was noted by 70 percent as a source for 
educational expenses which was only exceeded by support from 
parents or relatives indicated by 79 percent of the students. 
Objectives of importance to this group included becoming an 
authority in a field by 72.5 percent, being very well-off
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financially by 60 percent and developing a philosophy of 
life by 53.2 percent (Astin, 1979).
Factors Affecting Part-Time Students
Colleges and universities have already begun to 
recognize the needs of part-time students and to make ad­
justments to assist these students. In three out of four 
American colleges and universities students can earn their 
undergraduate degree entirely by part-time attendance, al­
though some short-term intensive campus residence may be 
required (Cross and Valley, 1974). The opportunity is more 
readily available in two-year colleges and public supported 
institutions than in any other type of institution. The 
problems of part-time and adult students regarding family, 
economics or education are different from those of tradi­
tional undergraduates and may result in the need for dif­
ferent opportunities and services. According to Cross and 
Valley (1974) institutions can facilitate attendance of 
non-traditional students in these ways: (1) tuition
charged in a manner not to discriminate against the reduced 
course load; (2) making financial aid available to them 
(one-third of the institutions in their study made no pro­
vision for financial aid for part-time students); (3) arrang­
ing special counseling for them as the adult or part-time 
student may have experiences and distinctive educational 
problems which require counseling services not adequately 
available through the traditional college counseling ser­
vices; and (4) by being absolutely certain other services
are available including library, bookstore, laboratories 
and other university offices at times when part-time stu­
dents may be able to utilize them. Colleges and univer­
sities that grant degrees for part-time study are also more 
likely than others to grant credit by examination; to allow 
students to graduate in a shorter time and to offer spe­
cifically designed programs for non-traditional students.
When educators of the past have thought of part- 
time students they have generally envisioned an adult. 
Increasingly this trend is changing, but circumstances of 
the adult usually prevent full-time study. The expense of 
being a full-time student after assuming responsibilities 
of family often precludes full-time enrollment of the 
adult. Many, however, can afford to be full-time, such 
as housewives and individuals paid by their employer to 
return to campus for additional education. But in the 
main, adults seeking credits and degrees cannot afford the 
full-time attendance and therefore colleges and universi­
ties seriously interested in assisting the older student 
must be cognizant of the needs of this constituency. The 
recognition of the problems of part-time students does not 
necessarily allow colleges and universities to meet their 
needs. There is a shortage of books and articles on the 
part-time student and on how to counsel the adult student 
(Harrington, 1977).
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The part-time student is especially discriminated 
against in the awarding of financial aid (Harrington, 1977). 
Scholarships are rarely available to part-time students and 
loan funds in the past have been restricted to full-time 
students. National Defense Student Loans are not available 
to students enrolled for less than half time (and "half 
time" is differently defined by different institutions).
Until the passage of the Education Amendments of 1972, Edu­
cational Opportunity Grants and College Work-Study programs 
were available only to full-time students; under the amend­
ments such awards would be prorated on the basis of hours of 
attendance. Two new programs established by the Education 
Amendments of 1972, the Basic Opportunity Grants and State 
Student Incentive Programs, were to be open to both part- 
time and full-time students (Marquis Academic Media, 1976). 
The area of financial aid for part-time students is receiving 
more needed attention by the Congress and educational associ­
ations in support of adult and part-time education and the 
pattern is shifting.
The Education Amendments of 1976 amends Title I of 
the Higher Education Act to include a new federal government 
initiative in "Lifelong Learning." This legislation estab­
lished a basis for increased federal attention to and par­
ticipation in the accelerating needs for continuing educa­
tional opportunities throughout life.
Federal and state laws are being revised to allow 
institutions to award government loans and scholarships to
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part-time students and many more colleges and universities 
are now allowing part-time credit students to qualify for 
various awards.
Summary
The college student population is changing and with 
these changes are implications for planning by faculty and 
administrators in higher education. The number of potential 
students in the eighteen-year-old category will decline in 
absolute numbers. Resulting from this change will be a 
probable increase in the proportion of non-traditional 
students attending institutions of higher learning. Cor­
respondingly, there has been and should continue to be an 
increase in the number of part-time students enrolled in
colleges and universities.
Institutions will be presented with the problem of
developing programs and services to accommodate a new 
clientele. In doing so, the institution may choose to 
approach this task in a variety of ways. Reduction in 
standards to attract an increase in the available supply 
of traditional students is one alternative. Innovation and 
change to become more flexible in their offerings and ad­
justments to meet the specific needs of the non-traditional 
and part-time students are also envisioned to be future 
trends in higher education. Historically, colleges and 
universities have not felt the need to adjust to serve the 
adult learner or part-time student, but now, if for no 
other reason than financial realities, this adjustment will
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be increasingly occuring at colleges and universities. 
Education of adults is not a new concept to higher educa­
tion, but it will be receiving attention and priority by 
faculty and administrators that it has not experienced in 
the past. Facilitating the enrollment of non-traditional 
and part-time students in colleges and universities will 
necessitate thoughtful consideration and study of the 
characteristics, needs and opinions of these students.
Human development consists of stages which differentiate 
with regard to what is applicable and appropriate to the 
needs and attitudes of an individual at different stages 
of development. As an individual develops, each stage of 
development builds upon what one has experienced. Thus, 
one may expect the adult learner to be different and to 
possess unique needs and attitudes in relation to his edu­
cational aspirations than those of the traditional student. 
The adult learner can bring to the classroom experiences 
not available to the traditional student, but the sharing 
of these can enhance the educational experiences of both 
groups. Colleges and universities must be wary of neglect­
ing the traditional student in serving the non-traditional 
student. Opportunities for one may be mutually desirable 
for both groups.
Colleges and universities must become involved in 
the systematic evaluation of their mission and goals and 
in the study of their students to ascertain the value of
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what the institution is doing. This is especially signifi­




Setting of the Study
This study was conducted at Southeastern Louisiana 
University, a public supported university, located in 
Hammond, Louisiana. The university is an outgrowth of the 
Hammond Junior College which was established in 1925.
The university currently offers associate, bacca­
laureate and advanced degrees. The degrees are awarded 
by the Colleges of Business, Education, Humanities, Nursing, 
Science and Technology and the School of Graduate Studies. 
Admission to the University is open to beginning students 
who possess a high school diploma from a state-approved 
school and who have taken the American College Test. A 
transfer student must be eligible to re-enter the senior 
university or college from which the student is transfer­
ring and must meet the minimum scholastic average stipulated 
for Southeastern students. Students enrolled at South­
eastern may earn credit through successful completion of 
subject examinations of the College Level Examination Pro­
gram (CLEP) or from Departmental Examinations which the uni­
versity accepts for credit. Military personnel may be 
allowed credit for certain courses based upon their military 
experience or schooling. The university does not offer
31
32
correspondence courses, but will accept a maximum number 
of 30 hours of correspondence or extension credit from 
accredited institutions.
A special student category is available to under­
graduate students who want to matriculate, but not earn 
a degree at Southeastern. The university does not offer 
a general studies curriculum for students who desire a 
specifically designed curriculum. Adult learners and part- 
time students are subject to the same enrollment regula­
tions as traditional and full-time students and special 
class time offerings are not arranged to accommodate adult 
students and/or part-time students.
The undergraduate enrollment for the Fall semester, 
1979 was 6,465. The largest undergraduate enrollment was 
in the College of Business. Fifty-six percent of the 
undergraduate students were women and 86 percent of all 
undergraduates were enrolled full-time. Seven parishes 
supplied 5,343 students (83%) of the total undergraduate 
enrollment (Report of Registration, Fall 1979).
Population of the Study
This study was limited to undergraduate students 
in randomly selected classes taught during the Fall semester, 
1979, at Southeastern Louisiana University.
Construction of the Instrument
A 39 item questionnaire was developed which utilized 
primarily closed questions to collect data for this study.
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(See Appendix A) The questionnaire was formulated after 
extensive review of the literature to determine which infor­
mation should be obtained to assess and compare the charac­
teristics and opinions of undergraduate students. An instru­
ment used in a 1974 study of sixteen extended degree programs 
conducted by the Center for Research and Development in 
Higher Education at the University of California at Berkley 
and one used by the Commission on Non-Traditional Study in 
1971 were reviewed and modifications of these instruments, 
as well as information from a literature review, served as 
the basis of the development of the questionnaire for this 
study.
Administrators and faculty of Southeastern Louisiana 
University were asked to review the proposed questionnaire 
and suggest alternatives or additions to the instrument.
The questionnaire was validated in a pilot study with under­
graduate students of Louisiana State University-Baton Rouge 
during the Summer session, 1979. Each item of the question­
naire was reviewed separately to assure clarity. Modifi­
cations were made as a result of these reviews and incorpo­
rated into the final instrument.
Most questions of the instrument required only one 
response. When more than one response was requested, a 
follow-up question was asked to determine the most important 
of the previous choices. Certain questions were designed 
to provide nominal measurement to allow for analysis with 
the chi square statistical technique.
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The questions on the instrument were categorized 
under the following headings:
University Status
Personal Characteristics and General Information 
Educational Background and College Choice 
Employment Information 
Opinions and Concerns
Selection of the Sample
Eighty undergraduate classes were selected from a 
computer listing of the 1,350 undergraduate classes taught 
at Southeastern Louisiana University during the Fall semester 
1979. Each class was assigned a unique identification num­
ber and a table of random numers was used to systematically 
select the 80 classes for the sample. (See Appendix C)
Completed student questionnaires from the selected 
classes were categorized into the following groups: (1)
traditional, full-time students, (2) traditional part-time 
students, (3) non-traditional full-time students, and (4) 
non-traditional part-time students. Each of the completed 
questionnaires within each group was assigned an identifi­
cation number and using a table of random numbers a syste­
matic selection of fifty questionnaires was made from 
each of the four groups for tabulation and analysis.
Conducting the Survey
Permission to conduct the survey in undergraduate 
classes of Southeastern was given by the President of the
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University in July, 1979. A meeting with Academic Deans 
was held in September, 1979, to discuss the purpose of the 
study, to review the questionnaire to be used in the survey 
and to determine if there were any objections to surveying 
within their respective colleges. A sample of the memo­
randum for requesting permission of a faculty member to 
survey his/her class was also given to the Academic Deans. 
(See Appendix B)
The week of October 15-19, 1979 was chosen as the 
week to administer the survey. The memorandum requesting 
faculty member's permission to survey his/her class was 
mailed October 1, 1979. A favorable response was received 
from 93 percent of the selected faculty.
Three Southeastern Louisiana University graduate 
students were trained to administer the questionnaire using 
a specific set of remarks prior to its administration 
(See Appendix D). Each survey administrator was assigned 
a list of classes in which to administer the survey. The 
list contained the name of the class, the name of the 
faculty member, location of class, and number of students 
enrolled in the class.
Analysis of the Data
Responses on the questionnaires were coded on 
computer sheets and cards were key-punched for all re­
spondents. Computer analysis was performed to compile 
rank orderings, frequency distributions, percentage dis­
tributions and other tabulations. Chi-square analysis and
analyses of variance were computed within the traditional 
and non-traditional college groups and between the groups 
for selected questions. The results of the analyses were 
compiled and reported by means of tables and incorporated 
into descriptive narrative. The conclusions and recommen­
dations contained in the final chapter of this study were 
made based upon that information.
CHAPTER IV
ANALYSIS AND PRESENTATION OF DATA
Introduction
The purpose of this study was to determine the 
characteristics and opinions of traditional and non- 
traditional undergraduate students. Material presented in 
this chapter was organized into seven sections based upon 
200 respondents' answers to a survey. The six sections of 
the survey instrument provided the basis of presentation of 
the findings and the sections of this chapter were univer­
sity status of students, personal characteristics and gen­
eral background of students, educational background and 
college choice, employment information, opinions, needs 
and concerns, personal comments of the students surveyed 
and the tests of null hypotheses. In some questions more 
than one response was checked and in certain cases, re­
spondents failed to answer all questions. These departures 
from instructions were noted; therefore, tabulations for 
some items were not equal. Responses to all questions were 
presented in table form with totals. The data in all tables 
were highlighted by description.
University Status of Students
Information relative to classifications of students 
is presented in Table 1. All classifications were repre-
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sented in the sample. Upperclassmen (58 percent) repre­
sented a greater portion of the sample than did freshmen and 
sophomores. More than one-half (55 percent) of the tradi­
tional respondents were freshmen and sophomores whereas 30 
percent of the non-traditional students were in those classi­
fications. Fifty-six percent of the part-time students were 
upperclassmen. Seniors comprised 45 percent of the students 
in the non-traditional group.
All of the undergraduate academic colleges/schools 
of the university were represented in this sample depicted 
in Table 1-B. The College of Business had the most majors 
in the respondents with 29 percent of the traditional stu­
dents and 24 percent of the non-traditional respondents in­
dicating that college as the one in which their major is 
included. Seventeen students who were full-time non- 
traditional students indicated nursing as their academic 
school. This comprised the largest single number of majors 
of any of the four groups. The number of non-traditional 
students exceeded traditional students in two academic 
divisions, the College of Education and the School of 
Nursing.
Table 2 details the years in which respondents en­
rolled at Southeastern Louisiana University. The majority 
of traditional students (73 percent) had enrolled for the 
first time within the years 1977-79. Non-traditional re­
spondents enrolling for the first time in those years totaled 
51 percent. Seven of the non-traditional students' first 
enrollment was prior to 1970. The majority of those students
TABLE 1
CLASSIFICATION OF STUDENTS AND ACADEMIC COLLEGE/SCHOOL OF STUDENTS
T r a d i t i o n a l  N o n - T r a d i t i o n a l
A. C l a s s i f i c a t i o n  o f  S t u d e n t s












T o t a l s  
(N =100)  
N o . %






P a r t  
<N° 
N o .
-T im e  
= 50)
%
T o t a l s  
(N =100)  
No. %
F resh m an 14 28 13 26 27 27 3 6 10 20 13 13
Sop h om o re 13 26 15 30 28 28 11 22 6 12 17 17
J u n i o r s 15 30 12 24 27 27 10 20 10 20 20 20
S e n i o r s 8 16 9 18 17 17 25 50 20 40 45 45
S p e c i a l _1 _2 _1 _1 _1 _2 _4 _8 _5 _5
TOTALS 50 100 50 100 100 100 50 100 50 1 00 100 100
B. A c a d e m ic  C o l l e g e / S c h o o l  
o f  S t u d e n t s
B u s i n e s s 15 30 14 28 29 29 10 20 14 28 24 24
E d u c a t i o n 8 16 7 14 15 15 9 18 14 28 23 23
H u m a n i t i e s 13 26 9 18 22 22 5 10 9 18 14 14
S c i e n c e  & T e c h n o l o g y 9 18 9 18 18 18 8 16 5 10 13 13
N u r s i n g 3 6 9 18 12 12 17 34 6 12 23 23
G e n e r a l  C u r r ic u lu m * _2 _ 4 _2 _ 4 _ 4 _4 _1 _2 _2 _4 _3 _3
TOTALS 50 100 50 100 1 00 100 50 100 50 100 100 10 0
♦ S t u d e n t s  may n o t  o b t a i n  a d e g r e e  i n  G e n e r a l  C u r r i c u lu m
TABLE 2
DATE STUDENTS FIRST ENROLLED AT SOUTHEASTERN LOUISIANA UNIVERSITY
T r a d i t i o n a l N o n - T r a d i t i o n a l
D a t e  S t u d e n t s  F i r s t  E n r o l l e d
F u l l - T i m e  
(N =50)  
N o . 7.
P a r t - T i m e  
(N =50)  
N o . %
T o t a l s  
(N =100)  
N o . %
F u l l - T i m e  P a r t - T i m e  T o t a l s  
(N=50 (N =50) (N =100)  
No. °L No. 7. No. %
197 9 15 30 10 20 25 25 7 14 14 28 21 21
1 9 7 8 12 24 12 24 24 24 13 26 7 14 20 20
1977 12 24 12 24 24 24 7 14 3 6 10 10
1 9 7 6 5 10 4 8 9 9 7 14 7 14 14 14
197 5 3 6 4 8 7 7 4 8 6 12 10 10
1 9 7 4 2 4 5 10 7 7 1 2 1 1
19 73 2 4 2 2 2 4 1 2 3 3
19 7 2 1 2 1 2 2 2 2 4 1 2 3 3
1 9 7 1 4 8 3 6 7 7
1 9 7 0 2 4 2 4 4 4
19 69 1 2 1 2 2 2
19 6 8 2 4 2 2
19 6 3 1 2 1 1
1 9 6 0 1 2 1 1
19 37 1 2 1 1
TOTALS 50 100 50 100 100 100 50 100 50 100 100 1 0 0
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were enrolled on a part-time basis at the time of the survey. 
The earliest date of enrollment was by a part-time non- 
traditional female student, who first enrolled in 1937.
Comparisons of students with regard to degree ob­
jective is presented in Table 3. The baccalaureate degree 
was the one indicated by the greatest majority of students, 
regardless of the group of which they were a part. Tradi­
tional respondents' preference for this degree was 54 percent, 
with an equal percentage of part-time and full-time tra­
ditional students indicating this as their degree objective. 
Sixty percent of the non-traditional students cited the 
baccalaureate degree as their objective. Traditional and 
non-traditional students were equally ambitious with 34 per­
cent in each group who indicated plans to seek a degree be­
yond the baccalaureate. Non-traditional students' plans to 
obtain the advanced degree were primarily aimed at the 
master's degree. Part-time traditional students were 
slightly less advanced degree oriented than part-time non- 
traditional students with 12 percent as compared to 16 per­
cent listing an advanced degree as their ultimate objective. 
The largest number of students expressing a preference for 
an advanced degree were full-time students (traditional and 
non-traditional) with 14 respondents in each group listing 
the master's as the degree objective. Part-time students 
were the only students stating their degree objectives as 
being a certificate or associate degree.
TABLE 3
DEGREE OBJECTIVE OF STUDENTS
T r a d i t i o n a l N o n - T r a d i t i o n a l
D e g r e e  O b j e c t i v e  o f  S t u d e n t s
F u l l - T i m e  
( N - 5 0 )  
No. 7o
P a r t - T im e  
( N -5 0 )  
N o . 7.
T o t a l s  
(N = 10 0)  
N o . 7.
F u l l - T i m e  
(N -5 0 )  
Mo. 7.
P a r t - T im e  T o t a l s  
(N =50) ( N -1 0 0 )  
N o . 7. N o . 7.
None 1 2 3 6 4 4 2 4 2 2
C e r t i f i c a t e 2 4 2 2 2 4 2 2
A s s o c i a t e 6 12 6 6 2 4 2 2
B a c h e l o r s 27 54 27 54 54 54 32 64 28 56 60 60
M a s t e r ' s 14 28 7 14 21 21 14 28 11 22 25 25
D o c t o r a l 4 8 3 6 7 7 4 8 4 8 8 8
P r o f e s s i o n a l _ 4 _8 _2 _ 4 _6 _6 J , _2 JL _1
TOTALS 50 1 0 0 50 1 00 100 100 50 1 00 50 100 100 100
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The reported grade point average and academic pro­
bation status of students are presented in Table 4-A and 
B. Non-traditional students (407o) had the highest reported 
grade point averages, perhaps indicating a greater concern 
for grades. A significant majority (95%) of all respondents 
stated they were not on academic probation. Probationary 
status was indicated by more part-time students than full­
time students, with equal numbers in the traditional and 
non-traditional groups. No students in the traditional 
full-time group were on academic probation.
Personal Characteristics and General 
Background of Students
The demographic information on age was categorized 
in the following age ranges: 19 or younger, 20-24, 25-29,
30-39, 40-49, 50-64 and 65 and older. Data in Table 5-A 
indicates the majority of traditional students (66%) fell 
within the 20-24 year age range while 54 percent of non- 
traditional students were between 25-29 years of age.
Eighty percent of the oldest non-traditional students (those 
in the 50-64 range) were attending on a part-time basis.
None of the non-traditional respondents were 65 years of 
age or older.
Female students, as indicated in Table 5-B, out­
numbered male students in both the traditional and non- 
traditional groups. Three of the four groups of students 
were comprised of at least 60 percent females with the 
exception being traditional part-time students which had 54
TABLE 4
GRADE POINT AVERAGE AND ACADEMIC PROBATION STATUS OF STUDENTS
T r a d i t i o n a l N o n - T r a d i t i o n a l
A. G rade P o i n t  A v e r a g e  
o f  S t u d e n t s
F u l l - T i m e  
(N =50)  
No. °L
P a r t - T im e  
(N =50)  
N o . %
T o t a l s  
(N =100)  
N o . %
F u l l - T i m e
N=50)
N o . %
P a r t - T im e  T o t a l s  
(N =50) (N =100)  
N o . % N o . %
3 . 0 0  -  4 . 0 0 14 28 9 18 23 23 20 40 20 40 40 40
2 . 0 0  -  2 . 9 9 34 68 36 72 70 70 28 56 28 56 56 56
1 . 0 0  -  1 . 9 9 2 4 5 10 7 2 4 1 2 3 3
.9 9  o r  l e s s 1 2 1 1
TOTALS 50 100 50 100 100 100 50 100 50 100 100 100
B. A c a d e m ic  P r o b a t i o n  S t a t u s  
o f  S t u d e n t s
On P r o b a t i o n 4 8 4 4 2 4 4 8 6 6
N o t  on  P r o b a t i o n 50 100 46 92 96 96 48 96 46 92 94 94
TOTALS 50 1 00 50 100 100 100 50 1 00 50 100 100 100
TABLE 5
DISTRIBUTION OF STUDENTS BY AGE AND SEX
T r a d i t i o n a l  N o n - T r a d i t i o n a l
Age D i s t r i b u t i o n  o f  
S t u d e n t s






P a r t
(N
No.
-T im e  
= 50)
%
T o t a l s  
( N = l 0 0 )  
No. 7o












T o t a l s  
(N =100)  
No. 7,
19 o r  y o u n g e r 20 40 14 28 34 34
20  -  24 30 60 36 72 66 66
25 -  29 30 60 24 48 54 54
30 -  39 17 34 13 26 30 30
4 0  -  49 2 4 9 18 11 11
50  -  64 _ 1 _2 _ 4 _ 8 _ 5 _ 5
TOTALS 50 1 00 50 100 100 100 50 100 50 100 100 1 00
B. S e x  o f  S t u d e n t s
M ale 16 32 23 46 39 39 19 38 17 34 36 36
F em a le 34 68 27 54 61 61 31 62 33 66 64 64
TOTALS 50 100 50 100 1 00 100 50 100 50 100 100 100
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percent of the group being female students. All of these 
percentages were consistent with university enrollment which 
is 56 percent female.
The ethnic origin of students included in the study 
is illustrated in Table 6-A. White students dominated the 
four groups with 89 percent of all respondents being white. 
None of the minority respondents in the non-traditional group 
were males and females (86%) dominated the minority re­
spondents in the traditional group.
Marital status information is listed in Table 6-B.
The traditional full-time students were primarily single, with 
94 percent of the males and 88 percent of the females listing 
themselves as unmarried. The marital status of non-tradi­
tional students was more diverse. The largest percentage of 
non-traditional students, both full-time and part-time, were 
married with 56 percent of the full-time students and 66 
percent of the part-time students so indicating. Only one 
percent of the traditional students had been divorced/ 
separated whereas 16 percent of the non-traditional students 
had been divorced/separated. Traditional part-time male 
students who were married, when compared to married female 
students in that group reflect a ratio of almost 3:1. This 
is interesting when noted that females outnumbered males in 
all other sub-group comparisons.
The city of residence of the students is displayed 
in Table 7. Forty-six different cities or communities were 
represented in the total sample. The most diversity was
TABLE 6
ETHNIC ORIGIN AND MARITAL STATUS OF STUDENTS
A. E t h n i c  O r i g i n  o f  S t u d e n t s
F u l l - T i m e ( N = 50)  
M ale  F em a le
No. % No. 7.
T r a d i t i o n a l
P a r t - T i m e ( N= 5 0 ) 
M ale  F e m a le
No. 7„ No. %
N o n - T r a d i t i o n a l  
F u l l - T i m e ( N = 5 0 )  P a r t - T im e ( N = 5 0 )
M ale  F e m a le  M ale  F em a le
No. 7. No. 7. No. % No. 7.
W h ite 15 30 29 58 22 44 20 40 19 38 28 56 17 34 28 56
B l a c k 1 2 5 10 7 14 2 4 5 10
H i s p a n i c 1 2 1 2
TOTALS 16 32 34 68 23 46 27 54 19 38 31 62 17 34 33 66
M a r i t a l  S t a t u s  o f  S t u d e n t s
S i n g l e 15 30 30 60 6 12 21 42 5 10 5 10 4 8 6 12
M a r r ie d 1 2 3 6 17 34 6 12 12 24 16 32 13 26 20 40
D i v o r c e d / S e p a r a t e d 1 2 2 4 9 18 5 10
Widowed 1 2 2 4
TOTALS 16 32 34 68 23 46 27 54 19 38 31 62 17 34 33 66
TABLE 7
CITY OF RESIDENCE
Traditional (N=100) Non-Traditional (N=100)
Residence Full-Time Part-Time Full-Time Part-Time Totals
Albany 1 »  — 2 3
Amite 1 6 - - 1 8
Arabi 1 — 1
Baton Rouge 8 9 8 7 32
Blondo — — — 1 1
Bogalusa 1 2 2 1 6
Erookhaven, Mississippi 2 2
Covington 5 2 4 8 19
Denham Springs - - 3 2 5
Destrehan 1 1
Donaldsonville — — 1 1
Folsom -  ~ — 1 1 2
Franklinton 1 1 — 2 4
Gonzales 1 1 — 2
Greensburg 1 1
Greenwell Springs 1 1
Gretna — 1 — 1
Hammond 12 3 8 5 28
Harahan — 1 1
Holden — - - 1 1
Hus s er 1 1
Independence - - 1 1 2
Jackson 1 - - - - 1
Kenner 1 — 1 2
Kentwood 1 — 1 1 3
Lacombe — — 2 2
LaPlace 1 1
Livingston 1 1 2
TABLE 7 (CONTINUED)
Traditional (N=100) Non-Traditional (N=100)
Residence Full-Time Part-Time Full-Time Part-Time Totals
Loranger _  — _ — __ 1 1
Mandeville 1 2 — 3 6
McNeill, Mississippi 1 — 1
Metairie 1 1 2 4
Natalbany 1 — 1
New Orleans 4 2 — 6
Norco — 1 — 1
Pearl River — — — 1 1
Ponchatoula — 3 4 3 10
Port Sulphur 1 - - 1
Reserve 1 — — — 1
River Ridge - - 1 1
Robert — 1 — — 1
Slidell 2 3 2 — 7
Springfield 1 1
Tickfaw - - — 1 1
Varnado — — — 1 1
Walker —  — — 1 ----- 1
TOTALS* 45 46 44 46 180
*A11 respondents did not complete this question.
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found among the group of non-traditional part-time students 
with 22 different cities having been listed. Only two 
cities outside of Louisiana were represented in the sample 
and both were in Mississippi. Baton Rouge was the city of 
residence of the largest number of students (18% of those 
responding) and was almost equally represented in each of 
the four groups. All of the cities of residence, with the 
exception of the cities in Mississippi, are within one 
hour's drive of Southeastern.
Tables 8 and 9 highlight the manner in which students 
were financing their educational expenses. Data in Table 8 
reflects student responses when asked to check all sources 
of educational finances and information in Table 9 presents 
the respondents most important source of educational fi­
nances. Table 9 showed that non-traditional students 
claimed more sources than traditional students. Non- 
traditional full-time students averaged more than two 
sources. The traditional students indicated income from 
parents or relatives most frequently as an educational 
finance source whereas earnings from work was reported most 
frequently as a source of educational finance by non- 
traditional students. In a note of similarity, both tra­
ditional and non-traditional full-time female students 
frequently indicated scholarship or grant as a source of 
finances. Eighteen of the non-traditional students cited 
G.I. Benefits as a finance source with 89 percent of that
TABLE 8
FINANCING OF EDUCATIONAL EXPENSES*
T r a d i t i o n a l _________ _______________  N o n - T r a d i t i o n a l __________
F u l l - T i m e ( N = 5 0 )  P a r t - T i m e ( N = 5 0 )  F u l l - T i m e ( N = 5 0 )  P a r t - T i m e ( N = 5 0 )
M a le  F e m a l e  M a le  F e m a l e  M a le  F e m a l e  M a le  F e m a l e
S o u r c e ___________________________________________ ( N = 1 6 )  (N = 3 4 )  ( N = 2 3 )  (N = 2 7 )_________ ( N = 1 9 )  ( N = 3 1 )  ( N = 1 7 )  (N = 3 3 )
E a r n i n g s  f r o m  w o r k 4 17 15 7 1 3 1 2 1 2 2 0
E a r n i n g s  o f  s p o u s e 4 2 3 5 17 3 12
S a v i n g s 1 7 3 2 4 3 3 1
I n c o m e  f r o m  p a r e n t s  o r  r e l a t i v e s 1 4 2 1 10 1 9 7 4 2
G . I .  b e n e f i t s 2 1 1 2 5
P r i v a t e  e m p l o y e r  s u p p o r t 1 1 1 2 1 3
S c h o l a r s h i p  o r  g r a n t 4 11 2 6 2 1 4 2 4
S t a t e  o r  f e d e r a l  l o a n  p r o g r a m 1 4 2 3 5 1
B a n k  l o a n 2 1 1 2 1 1
S t a t e  e d u c a t i o n  s t i p e n d 1
SLU s t a f f  p o l i c y 2
P e n s i o n 1 1
V o c a t i o n a l  r e h a b i l i t a t i o n 1 1 1 2 1 3
L o u i s i a n a  N a t i o n a l  G u ard 1
S o c i a l  S e c u r i t y 1
TOTALS 28 69 3 5 39 4 4 6 4 32 5 0
AVERAGE PER GROUP X = 1 . 7 5 X = 2 . 0 3 X = 1 . 5 2 X = 1 . 4 4 X = 2 . 3 2 X = 2 . 0 6 X = 1 . 8 8 X = 1 . 5 2
*Students were asked to check all sources.
TABLE 9
PRIMARY METHOD OF STUDENTS' FINANCING OF EDUCATIONAL EXPENSES*
T r a d i t i o n a l  N o n - T r a d i t i o n a l
F u l l - T i m e ( f o = 5 0 )  P a r t - T i m e ( N = 5 0 )  ( N = 1 0 0 )  F u l l - T i m e ( N = S 0 )  P a r t - T i m e  (N=5<)) (N = 1 0 0 )
M a le  F e m a le  M a le  F e m a le  T o t a l s  M a le  F e m a le  M a le  F e m a le  T o t a l s
®r m a w *7* vi7, v  srr w \cn *7" wS o u r c e N o. I No. 7• O N o. % N o. "L N o. 1 N o. 1 N o. % N o. 1 N o. 7o N o. %
E a r n i n g s  f r o m  w o r k 2 4 7 17 10 20 4 8 23 23 7 14 2 4 6 12 15 30 30 3 0
E a r n i n g s  o f  s p o u s e 1 2 1 2 2 4 4 4 1 2 11 2.2 2 4 10 20 2 4 2 4
S a v i n g s 1 2 1 1 1 2 1 2 2 2
I n c o m e  f r o m  p a r e n t s  o r  r e l a t i v e s 12 2 4 13 26 9 18 1 4 28 4 8 4 8 6 12 3 6 1 2 10 10
G . I .  b e n e f i t s 2 4 2 2 8 16 2 4 4 8 1 4 1 4
P r i v a t e  e m p l o y e r  s u p p o r t 1 2 1 1 1 2 1 1
S c h o l a r s h i p  o r  G r a n t 2 4 7 14 1 2 5 10 15 15 1 2 7 14 1 2 2 4 11 1 1
S t a t e  o r  f e d e r a l  l o a n  p r o g r a m 4 8 1 2 5 5 1 2 1 2 2 2
B an k  L oan 1 2 1 1i. 1 2 1 1
S t a t e  e d u c a t i o n  s t i p e n d
SLU s t a f f  p o l i c y 2 4 2 2
P e n s i o n 1 2 1 1
V o c a t i o n a l  r e h a b i l i t a t i o n 1 2 1 2 2 2
L o u i s i a n a  N a t i o n a l  G uard
S o c i a l  S e c u r i t y
TOTALS 15 32 34 68 23 4 6 27 5 4 1 0 0 1 0 0 19 38 31 62 17 3 4 33 66 1 0 0 1 0 0




number being males. The two traditional students citing 
G.I. Benefits as a finance source were female. A review of 
Table 9 which indicates the students' primary source of 
educational finances reflects much the same pattern estab­
lished in Table 8. The primary source (487o) of educational 
financing for traditional students was income from parents 
or relatives, while 23 percent listed earnings from work as 
their primary source of financing. Non-traditional students 
(307.) had earnings from work as their most important source 
of educational financing. Earnings of spouse was reported 
by 24 percent of the non-traditional students as the primary 
source of educational financing.
Educational Background and College 
Choice" of Students
The educational experiences of the students since 
high school graduation are included in Table 10. The edu­
cational experiences of the non-traditional students were 
more diverse than those of the traditional students. 
Attendance at a four-year public college or university was 
the educational experience listed most frequently by both 
traditional (18 respondents) and non-traditional (32 re­
spondents) students. Southeastern Louisiana University 
was the first educational experience for 74 percent of the 
traditional students compared to 23 percent of the non-tra­
ditional students.
As evidenced in data in Table 11-A, the majority of 
traditional students had enrolled at no other college/
TABLE 10
EDUCATIONAL EXPERIENCE SINCE HIGH SCHOOL
T r a d i t i o n a l N o n - T r a d i t i o n a l
E x p e r i e n c e
F u l l - T i m e
(N - 5 0 )
Number
P a r t - T im e
(N =50)
Number
T o t a l s
(N - 1 0 0 )
Number
F u l l - T i m e
(N -5 0
Number
P a r t - T im e
(N -5 0 )
Number
T o t a l s
(N - 1 0 0 )
Number
P u b l i c  T w o -Y ea r  C o l l e g e ,  
T e c h n i c a l  I n s t i t u t e  o r  
V o c a t i o n a l  S c h o o l 2 4 6 8 9 17
P r i v a t e  V o c a t i o n a l ,  T r a d e  o r  
B u s i n e s s  S c h o o l 2 2 7 8 15
F ou r  Y e a r  P r i v a t e  C o l l e g e  
o r  U n i v e r s i t y 4 9 13
F ou r  Y e a r  P u b l i c  C o l l e g e  o r  
U n i v e r s i t y 9 9 18 21 11 32
C o r r e s p o n d e n c e  S c h o o l 4 3 7
M i l i t a r y  S c h o o l 9 6 15
E l e c t r o n i c  S c h o o l 2 2
F o r e i g n  E x t e n s i o n  C o u r s e s 1 1 1 1
P r i v a t e  J u n i o r  C o l l e g e 1 1
SLU i s  my f i r s t  e d u c a t i o n a l  
e x p e r i e n c e 38 36 74 11 _3 14
TOTALS* 50 51 101 65 52 127
♦ S t u d e n t s  e c u I d  i n d i c a t e  m ore th a n  o n e  e d u c a t i o n a l  e x p e r i e n c e
TABLE 11
STUDENTS’ COLLEGE/UNIVERSITY EXPERIENCES SINCE HIGH SCHOOL
T r a d i t i o n a l  N o n - T r a d i t i o n a l
C o l l e g e s / U n i v e r s i t i e s  
A t t e n d e d




= 5 0 )
° i
f o




= 5 0 )
7»
T o t a l s  
(N = 1 0 0 )  
N o . %












T o t a l s  
(N = 1 0 0 )  
N o .  7c
N one 3 8 76 4 0 8 0 78 78 22 4 4 2 0 4 0 4 2 4 2
One 7 1 4 7 14 14 1 4 17 3 4 16 32 33 33
Two 4 8 2 4 6 6 8 16 10 2 0 18 18
T h r e e 1 2 1 1 3 6 2 4 5 5
F o u r 1 2 1 1 2 4 2 2
F l o e  o r  M ore
TOTALS 5 0 1 0 0 5 0 1 0 0 1 0 0 1 0 0 5 0 1 0 0 5 0 1 0 0 1 0 0 1 0 0
B. L a s t  S t u d i e d  f o r  C r e d i t
W i t h i n  P a s t  Y e a r 2 3 56 3 0 6 0 58 58 7 14 13 2 6 2 0 2 0
1 - 5  y e a r s 22 4 4 2 0 4 0 42 42 27 54 14 28 4 1 4 1
6 - 1 0  y e a r s 11 22 8 16 19 19
11  -  20  y e a r s 4 8 9 18 13 13
M ore t h a n  2 0  y e a r s 1 2 6 12 7 7




university before matriculation at Southeastern Louisiana 
University (76 percent of full-time students, 80 percent of 
part-time students); and only eight percent had attended two 
or more different institutions. Conversely, a large percent­
age (58 percent) of non-traditional students had enrolled in 
other colleges/universities since high school. Twenty-two 
percent of non-traditional full-time students had attended 
two or more colleges/universities since high school and 28 
percent of non-traditional part-time students had attended 
two or more colleges/universities since high school.
Students were asked to respond regarding the length 
of time since they last studied for credit prior to entering 
Southeastern. Data in Table 11-B portrays the results of 
this question. Fifty-eight percent of traditional students 
as compared to 20 percent of non-traditional students had 
studied for credit within the past year. Six or more years 
had elapsed since 39 percent of the non-traditional students 
had studied for credit and seven percent of that group had 
not studied in more than 20 years.
Table 12 identifies the various ways in which students 
initially learned of Southeastern Louisiana University. Re­
spondents could report more than one source of information. 
Traditional students reported slightly more sources of in­
formation than did non-traditional students. Non-traditional 
full-time students recorded the fewest sources of information 
of the four groups analyzed. This was not only true in terms 
of the total number reported but also with regard to the
TARLE 1?
SOURCE OF INFORMATION ABOUT SOUTHEASTERN LOU I SI .'VIA UNIVERSITY*
T rad  i t i o n a  1 N o n - T r a d i t i o n a l
S o u r c e
F u l 1 - T i m e  
(N = 50 )  
Number
P e r t - T i m e  
( N - 5 0 )  
Number
T o t. a 1 s
IN-ICO)
F u l l - T i m e
( N - 5 0 )
Number
P a r t - T i m e
(N = 5 0 )
Number
T o t a l s  
(N = 1 0 0 )
A s t u d e n t  who w a s  e n r o l l e d 16 1 2 28 12 1.4 2 6
A s t a f f / f a c u l t y  member o f  SLU 2 i 3 2 4 6
A r t i c l e  a b o u t  SLU ;.n m e d ia  
( N e w s p a p e r ,  r a d i o ,  e t c  ) 1 3 4 4 2 6
A d v e r t i s e m e n t s  i n  t h e  m e d i a 4 1 5 1 1 ?
O f f i c i a l  p a m p h l e t s 8 3 11 1 2 3
H ig h  s c h o o l  t e a c h e r  o r  c o u n s e l o r 12 1 7 29 3 6 9
I n s t r u c t o r  o r  c o u n s e l o r  a t  
a n o t h e r  c o l l e g e 0 2 2 3 0 3
An e m p l o y e r 0 1 1 1 6 7
A f r i e n d  o r  member o f  my f a m i l y 21 2 0 41 18 18 36
P e r s o n a l  a w a r e n e s s 3 4 7 4 5 9
V o c a t i o n a l  r e h a b i l i t a t i o n  c o u n s e l o r i 0 1 2 I 3
V i s i t s  t o  cam p u s a s  h i g h  s c h o o l  
s t u d e n t 0 0 o 1 0 1-- - - — - -
TOTALS 68 6 4 132 53 59 1 12
AVERAGE PER GROrp X = 1 .3 6 X = 1 . 2 8 a= 1 .3 2 X = 1 . 0 6 X = l . 18 X = l . 12
*Students could c':“o' m r p  "ban one source.
<_n
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average number of reported sources per group. Students 
were not asked to indicate their primary source of infor­
mation, however, a trend is noticeable by reviewing the 
number of responses each category received. The sources 
"a student who was enrolled" and "a friend or member of my 
family" were the two sources of information with signifi­
cant influence upon traditional and non-traditional students. 
The most distinct difference between traditional and non- 
traditional students with regard to source of information 
was the category "high school teacher or counselor." As 
could be expected, this was an important source for tra­
ditional students and of little consequence to non-traditional 
students.
When students' sources of information about South­
eastern are grouped by college of a student's major (Table 13) 
the primary sources remain very nearly identical to those pre­
sented in Table 12. However, those sources not noted as 
leading sources can be more readily attributed to students 
of a particular college. The source "article about S.L.U. in 
media" only checked a total of 10 times by traditional and 
non-traditional students can readily be identified as coming 
primarily from Business and Education majors. Although "a 
student who was enrolled" was an important source of informa­
tion when the students were grouped into categories of tra­
ditional and non-traditional, this source had the least im­
pact upon traditional students majoring in nursing or edu­
cation. This category had the most impact upon students
TABLE 13
SOURCE OF INFORMATION ABOUT SOUTHEASTERN LOUISIANA UNIVERSITY BY COLLEGE OF MAJOR
___________ B u s i n e s s _________________  E d u c a t i o n ___________   H u m a n i t i e s ___________
N on -  N o n -  N o n -
T r a d i t i o n a l  T r a d i t i o n a l  T rad  i t i o n a  i T r a d i t i o n a l  T r a d i t i o n a l  T r a d i t i o n a l
S o u r c e
F u l l
T im e
P a r t  
T ime
F u l l
T im e
P a rt  
T ime
F u l  1 
Tim e
P a r t  
T im e
F u l l
T im e
P a r t
T im e
F u l l
Tim e
P a r t
Time
F u l l
Time
P a r t
Tim e
A s t u d e n t  who w a s  e n r o l l e d 5 4 2 3 2 0 0 4 3 3 2 1
S t a f f / f a c u l t y  member o f  SLU 0 0 0 1 0 1 0 1 0 0 0 1
A r t i c l e  a b o u t  SLU i n  m e d i a 0 3 0 0 0 0 2 2 0 0 0 1
A d v e r t i s e m e n t  i n  m e d ia 0 1 0 1 0 0 1 0 2 0 0 0
O f f i c i a l  p a m p h l e t s 1 0 1 0 1 0 0 0 2 1 0 0
H ig h  s c h o o l  t e a c h e r  o r  c o u n s e l o r 3 1 0 L 2 4 1 3 3 3 0 1
I n s t r u c t o r  o r  c o u n s e l o r  a t  
a n o t h e r  c o l l e g e 0 2 1 0 0 0 0 0 0 0 0 0
An e m p l o y e r 0 0 0 2 0 0 0 1 0 0 0 0
F r i e n d  o r  member o f  f a m i l y 4 3 3 4 2 2 4 3 3 2 2 3
P e r s o n a l  a w a r e n e s s 1 0 2 2 1 0 0 0 0 0 1 0
V o c a t i o n a l  r e h a b i l i t a t i o n  c o u n s e l o r 1 0 0 0 0 0 1 0 0 0 0 2
V i s i t s  t o  cam p u s a s  h i g h  s c h o o l  
s t u d e n t _ 0 _ 0 _ 1 _ 0 _ 0 _ 0 _ 0 _ 0 _ 0 _ 0 _ 0 _ 0




S c i e n c e  and
___________T e c h n o l o g y __________
Non -
T r a d i t i o n a l  T r a d i t i o n a l
S o u r c e
F u l l
T ime
P a r t
Time
F u l l
T ime
P a r t
Tim e
A s t u d e n t  w ho w a s  e n r o l l e d 3 2 1 2
S t a f f / f a c u l t y  member o f  SLU 0 0 1 0
A r t i c l e  a b o u t  SLU i n  m e d i a 0 0 0 0
A d v e r t i s e m e n t  i n  m e d ia 1 0 0 0
O f f i c i a l  p a m p h l e t s 2 0 0 0
H ig h  s c h o o l  t e a c h e r  o r  c o u n s e l o r 0 2 2 1
I n s t r u c t o r  o r  c o u n s e l o r  a t  
a n o t h e r  c o l l e g e 0 0 0 0
An e m p l o y e r 0 0 2 0
F r i e n d  o r  member o f  f a m i l y 3 5 1 8
P e r s o n a l  a w a r e n e s s 0 0 0 0
V o c a t i o n a l  r e h a b i l i t a t i o n 0 0 1 0
V i s i t s  t o  cam pus a s  h i g h  s c h o o l  
s t u d e n t _ 0 _ 0 _0 _ 0
TOTALS 9 Q 8 5
* * G e n e r a l  C u r r i c u l u m  i •; n o t  a d e g r e e  g r a n t i n g  a c a d e m i c  d i v i s i o n .
N u rs i n g
G e n e r a l
C u r r i c u l u m * *
T r a d i t i o n a l  
F u l l  P a r t  
T im e Tim e
N on-  
T x a d i t i o n a l  
F u l l -  P a r t  
T im e Time
T r a d i t i o n a l  
F u l l  P a r t  
T im e T ime
N o n -  
T r a d i t i o n a l  
F u l l  P a r t  
T im e Tim e
1 1 r, 0 1 0 1 0
0 1 1 0 0 0 0 0
0 0 1 0 0 0 0 0
0 0 0 1 0 0 0 0
0 1 1 1 0 0 0 0
1 4 0 0 1 0 0 0
0 0 2 0 0 0 0 0
0 1 0 2 0 0 0 0
1 1 5 2 0 1 0 1
0 0 1 0 0 1 0 1
0 0 L 0 0 0 0 0
0 0 0 0 0 0 0 0
3 9 17 6 n 1 2
O'!O
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in the Colleges of Business and Humanities.
Factors which motivated a student to enroll at 
Southeastern are depicted in Tables 14, 15 and 16. Data in 
Table 13 reports responses to the question asking for all 
motivating factors. The primary motivating factors for en­
rollment of the respondents is listed in Table 15 and Table 
16 reports these same data but responses are grouped by the 
college of major of respondents. All groups averaged in 
excess of two motivating factors with three groups of tra­
ditional students averaging three motivating factors or 
more. When compared on the basis of full-time and part-time 
traditional and non-traditional students, the non-traditional 
part-time student indicated the fewest factors (111, X =
2.22) motivating his enrollment at Southeastern. The tra­
ditional full-time student indicated the largest number of 
motivational factors (164, X =3.28) for enrollment.
When students had the option of noting more than one 
motivating factor for enrollment, "size of institution" was 
the factor most prevalent among traditional students followed 
by "geographic proximity." Non-traditional students, however, 
listed "geographic proximity" first in total responses with 
"good reputation of institution" second. When students were 
asked to check the most important motive in attending South­
eastern (Table 15), the results differed slightly. The al­
ternative "geographic proximity" became the most important 
motivating factor for both the traditional and non- 
traditional student. The second most important factor for
TABLE 14
FACTORS MOTIVATING STUDENTS TO ENROLL AT SOUTHEASTERN LOUISIANA UNIVERSITY*
T r a d i t i o n a l N o n - T r a d i t i o n a l
F a c t o r s
F u l l - T i m e
(N = 5 0 )
Number
P a r t - T i m e
(N = 5 0 )
Number
T o t a l s
(N = 1 0 0 )
F u l l - T i m e
(N = 5 0 )
Number
P a r t - T i m e
(N = 5 0 )
Number
T o t a l s
(N = 1 0 0 )
Good r e p u t a t i o n  o f  i n s t i t u t i o n 15 15 30 15 1 4 2 9
A v a i l a b i l i t y  o f  f i n a n c i a l  s u p p o r t 6 5 11 8 1 0 18
S p e c i a l  a r e a  o f  s t u d y  o f f e r e d 12 16 28 18 7 25
P e r s o n a l  a t t e n t i o n  fr o m  f a c u l t y /  
s t a f f 17 13 3 0 13 11 2 4
F l e x i b i l i t y  o f  p r o g r a m s 4 7 11 6 9 15
O n ly  i n s t i t u t i o n  a v a i l a b l e  t o  me 3 8 11 8 4 12
E m p lo y e r  w a n t e d  me t o  a t t e n d 2 0 2 3 2 5
Good f r i e n d s  a t t e n d i n g  h e r e 19 21 4 0 5 4 9
My f a m i l y  w a n t e d  me t o  a t t e n d 17 10 27 6 7 13
G e o g r a p h i c  p r o x i m i t y 25 27 52 28 31 59
S i z e  o f  i n s t i t u t i o n 3 4 27 61 18 10 28
P e r s o n a l  d e s i r e 1 1
F o o t b a l l 1 1
Low c o s t 1 1 ,
O f f - c a m p u s  c l a s s e s  o f f e r e d J . JL
TOTALS 1 6 4 1 5 1 31 5 1 2 8 i l l 2 3 9
AVERAGE PER GROUP X = 3 . 2 8 X = 3 . 0 2 X = 3 . 1 5 X = 2 .5 6 X = 2 . 2 2 X = 2 . 3 9




PRIMARY FACTOR MOTIVATING STUDENT TO ENROLL AT SOUTHEASTERN LOUISIANA UNIVERSITY*
T r a d i t i o n a l  N o n - T r a d i t i o n a l
F a c t o r










= 5 0 )
%
T o t a l s  
(N = 1 0 0 )  
N o. 7.












T o t a l s  
(N = 1 0 0 )  
N o. 7»
Good r e p u t a t i o n  o f  i n s t i t u t i o n 5 10 4 8 9 9 2 4 5 10 7 7
A v a i l a b i l i t y  o f  f i n a n c i a l  
s u p p o r t 1 2 3 6 4 4 2 4 4 8 6 6
S p e c i a l  a r e a  o f  s t u d y  o f f e r e d 3 6 12 2 4 15 15 12 2 4 4 8 16 1 6
P e r s o n a l  a t t e n t i o n  fr o m  f a c u l t y /  
s t a f f 8 16 6 12 14 14 5 10 4 8 9 9
F l e x i b i l i t y  o f  p r o g r a m s - - - - 1 2 1 1 - - - - 3 6 3 3
O n ly  i n s t i t u t i o n  a v a i l a b l e  t o  me 4 8 1 2 5 5
E m p lo y e r  w a n t e d  me t o  a t t e n d 1 2 - - - - 1 1 - - - - 1 2 1 1
Good f r i e n d s  a t t e n d i n g  h e r e 3 6 3 6 6 6 1 2 - - - - 1 1
My f a m i l y  w a n t e d  me t o  a t t e n d 4 8 1 2 5 5 4 8 2 4 6 6
G e o g r a p h i c  p r o x i m i t y 17 3 4 15 30 32 32 16 32 20 4 0 36 36
S i z e  o f  i n s t i t u t i o n 8 16 3 0 11 11 4 8 4 8 8 8
P e r s o n a l  D e s i r e 1 2 1 1
F o o t b a l l 1 2 1 1
Low c o s t - - — 1 2 1 1
O f f - c a m p u s  c l a s s e s  o f f e r e d - - - - 1 2 1 1
TOTALS 50 10 0 50 10 0 1 0 0 1 00 50 1 0 0 50 1 0 0 1 0 0 1 00
* S t u d e n t  a s k e d  t o  c h e c k  m o s t  i m p o r t a n t .
TABLE 16
STUDENTS' PRIMARY MOTIVE TO ENROLL BY COLLEGE OF MAJOR
___________B u s i n e s s     E d u c a t i o n ___________   H u m a n i t i e s  ________
N o n -  N o n -  N o n -
T r a d i t i o n a l  T r a d i t i o n a l  T r a d i t i o n a l  T r a d i t i o n a l  T r a d i t i o n a l  T r a d i t i o n a l
F a c t o r
F u l l
T im e
P a r t
T im e
F u l l
T im e
P a r t
T im e
F u l l
T im e
P a r t
T im e
F u l l
T im e
P a r t
T im e
F u l l
T im e
P a r t
T im e
F u l l
T im e
P a r t
Tims
G ood r e p u t a t i o n  o f  i n s t i t u t i o n 2 2 2 0 2 0 0 3 1 1 0 1
A v a i l a b i l i t y  o f  f i n a n c i a l  s u p p o r t 0 1 0 2 0 0 0 2 0 1 0 0
S p e c i a l  a r e a s  o f  s t u d y  o f f e r e d 1 3 0 1 0 1 1 0 1 1 1 1
P e r s o n a l  a t t e n t i o n  g i v e n  s t u d e n t s  
b y  f a c u l t y / s t a f f 2 2 3 1 1 2 0 1 4 1 0 1
F l e x i b i l i t y  o f  p r o g r a m s 0 0 0 1 0 1 0 0 0 0 0 1
O n ly  i n s t i t u t i o n  a v a i a l b e  t o  
s t u d e n t 0 0 0 0 0 0 2 0 0 0 0 0
E m p lo y e r  w a n t  me t o  a t t e n d 0 0 0 0 0 0 0 1 0 0 0 0
Good f r i e n d s  a t t e n d i n g  h e r e 2 1 0 0 0 0 1 0 0 1 0 0
My f a m i l y  w a n t e d  me t o  a t t e n d 1 0 1 0 1 0 2 1 0 0 1 0
G e o g r a p h i c  p r o x i m i t y 5 5 4 8 3 2 3 6 5 2 2 3
S i z e  o f  t h e  i n s t i t u t i o n 2 0 0 0 1 1 0 0 2 0 1 2
P e r s o n a l  d e s i r e 0 0 0 1 0 0 0 0 0 0 0 0
F o o t b a l l 0 0 0 0 0 0 0 0 0 0 0 0
Low c o s t 0 0 0 0 0 0 0 0 0 1 0 0
O f f - c a m p u s  c l a s s e s  o f f e r e d 0 0 0 0 0 0 0 0 0 1 0 0---- ■ ■ —  1 ■ — • " 1 ---- -
TOTALS 15 14 10 14 8 7 9 14 13 9 5 9
TABLE 16 (CONTINUED)
S c i e n c e  an d G e n e r a l
T e c h n o l o g y N u r s i n g C u r r i c u l u m * *
N o n - N o n - N o n -
T r a d i t i o n a l  T r a d i t i o n a l T r a d i t i o n a l  T r a d i t i o n a l T r a d i t i o n a l  T r a d i t i o n a l
F u l l  P a r t  F u l l  P a r t F u l l  P a r t  F u l l  P a r t F u l l  P a r t  F u l l  P a r t
F a c t o r T im e T im e T im e Tim e T im e  T im e  T im e T im e T im e  T im e T im e T im e
Good reputation of institution 0 1 0 0 0 0 0 0 0 0 0 0
Availability of financial support 1 1 0 0 0 0 2 0 0 0 0 0
Special areas of study offered 0 2 1 0 1 4 9 4 0 1 0 0
Personal attention given students 
by faculty/staff 0 1 1 1 1 0 0 0 0 0 1 0
Flexibility of programs 0 0 0 0 0 0 0 0 0 0 0 1
Only institution available to 
s tudent 0 0 1 0 0 0 1 0 0 0 0 0
Employer wanted me to attend 0 0 0 0 0 0 0 0 1 0 0 0
Good friends attending here 1 1 0 0 0 0 0 0 0 0 0 0
My family wanted me to attend 2 1 0 1 0 0 0 0 0 0 0 0
Geographic proximity 2 2 2 0 1 3 5 2 I 1 0 1
Size of the institution 3 0 3 2 0 2 0 0 0 0 0 0
Personal desire 0 0 0 0 0 0 0 0 0 0 0 0
Football 0 0 0 1 0 0 0 0 0 0 0 0
Low cost 0 0 0 0 0 0 0 0 0 0 0 0
Off-campus classes offered 0 0 0 0 0 0 0 0 0 0 0 0'* ' 1 ■ ■ 1 ■ - — 1 - —— -- .
TOTALS 9 9 8 5 3 ■) 17 6 2 2 1 2




both groups was "special area of study offered." This 
change can be attributed to the influence of students in 
the College of Nursing (Table 16) who overwhelmingly (51%) 
list "special area of study offered" as the primary motiva­
ting factor for their enrollment. "Geographic proximity" 
was not important as a motivational factor for students in 
the College of Science and Technology. Nineteen percent of 
the Science and Technology students listed this as the pri­
mary motivating factor whereas this factor was primary for 
a minimum of 31 percent of the students in the other five 
colleges. Fifteen and 17 percent, respectively, of the 
students in Business and Humanities listed "personal atten­
tion given students by faculty/staff” as the primary factor 
for enrollment.
Respondents' educational objectives which influenced 
their decision to enroll at Southeastern are detailed in 
Tables 17, 18 and 19. When asked to identify all educational 
objectives influencing their decision to enroll at South­
eastern, non-traditional students enumerated more educational 
objectives than did traditional students (Table 17). Female 
students in all groups listed more educational objectives 
than did male students. The objectives "to satisfy my 
personal desire to have a college education" and "increase 
chances of increasing income" were the top two objectives.
When respondents were asked to choose the primary 
educational objective, non-traditional students' (22%,)
TABLE 17
EDUCATIONAL OBJECTIVES INFLUENCING STUDENT TO ENROLL AT SOUTHEASTERN LOUISIANA UNIVERSITY*
T r a d i t  i o n a l N on- T r a d i t i o n a l
O b j e c t i v e s
F u l l - T i m e
(N = 5 0 )
M a le  F e m a le  





- T im e  
501
Foma1e
: _ n __ ToyJi_ljt
F u l l  
t N=
Mai e
i,l' - : '))
-T im e
5 0 )
F e m a le  ?
( N - 3 1 )  C
P a r t
CN-




F e m a le
(N ~ 3 3 ) T o t s '
To d e v e l o p  a n ew  c a r e e r 4  10 1 J n 34 6 17 ') 1.5 47
To a c q u i r e  s p e c i f i c  s k i l l s  t h a t  
w i l l  b e  u s e f u l  f o r  a j o b 5 1- j 14 47 12 19 7 11 49
To i n c r e a s e  my a p p r e c i a t i o n  o f  a r t ,  
l i t e r a t u r e ,  m u s i c  an d  o t h e r  c u l t u ­
r a l  e x p e r i e n c e s 3 6 7 1 12 3 4 2 0 9
To s a t i s f y  d e g r e e  r e q u i r e m e n t s  f o r  
j  ob 5 15 9 14 43 6 16 R 15 45
To d e v e l o p  a n  u n d e r s t a n d i n g  o f  
s c i e n c e  and t e c h n o l o g y 3 3 4 2 12 3 3 3 2 16
To m e e t  r e q u i r e m e n t s  r.n e n t e r  g r a d u ­
a t e  o r  p r o f e s s j o n e  ’ s c h o o l 7 5 4 1 1 7 1 10 5 6 22
I n c r e a s e  c h a n c e s  o f  \r  c r e a s i n g  
i ncome 11 18 ] 5 12 36 U 17 11 23 47
B ecom e i n v o l v e d  i n  r .n r  a l  o r  
p o l i t i c a l  a f f a i r - . 3 3 1 0 I J 3 1 8
To s a t i s f y  my p e r  ’e.-. i r e  t o  




__________ T r a d i t i o n a l _____________     N o n - T r a d i t i o n a l
F u l l - T i m e  P a r t - T i m e  F u l l - T i m e  P a r t - T i m e
(N = 5 0 )  (N = 5 0 )  (N = 5 0 )  (N = 5 0 )
M a le  F e m a le  M a le  F e m a le  M a le  F e m a le  M a le  F e m a le
O b i e c t i v e s (N = 1 6 ) (N = 3 4 ) (N = 2 3 ) (N = 2 7 ) T o t a l s (N = 19 ) (N = 3 1 ) (N = 1 7 )  (N = 3 3) T o t a l s
To a t t a i n  g r e a t e r  p e r s o n a l  e n r i c h ­
m e n t  a n d  d e v e l o p m e n t 8 21 6 12 47 10 18 9 14 51
To m e e t  p r e s e n t  j o b  r e q u i r e m e n t s 5 7 2 3 17 0 4 0 3 7
— — - — — — — —  — —
TOTALS 6 4 1 2 4 81 85 3 5 4 62 1 3 8 7 0  1 1 1 3 8 1
AVERAGE PER GROUP X = 4 . 0 0 X = 3 . 6 5 X = 3 . 5 2 X - 3 .1 5 X = 3 . 5 4 X = 3 .2 6 X = 4 . 4 5 X = 4 . 1 2  X = 3 . 3 6 X = 3 . 8 1

























To develop a new career 
To acquire specific skills that
3 6 9 18 12 12 5 10 12 24 17 17
will be useful for a job 
To Increase my appreciation of 
art, literature, music and
11 22 11 11 7 14 2 4 9 9
other cultural experiences 
To satisfy degree requirements
1 2 “ - - - 1 1
for a job 
To develop an understanding of
5 10 5 10 10 10 6 12 8 16 14 14
science and technology 
To meet requirements to enter
1 2 1 1 2 4 2 4 4 4
graduate or professional school 
To increase my chances of in­
5 10 3 6 8 8 2 4 1 2 3 3
creasing my income 
To become involved in social or
8 16 7 14 15 15 6 12 10 20 16 16
political affairs 
To satisfy my personal desire
9 18 - - 9 9 2 4 1 2 3 3
to have a college education 
To attain greater personal en­
7 14 9 18 16 16 12 24 10 20 22 22
richment and development 10 20 6 12 16 16 7 14 4 8 11 11
To meet present job requirements J. _2 ____ _1 _1 _L _____ _1 _1
TOTALS 50 100 50 100 100 100 50 100 50 100 100 100




STUDENTS' PRIMARY EDUCATIONAL OBJECTIVE BY COLLEGE OF MAJOR
B u s i n e s s ___________   E d u c a t i o n ___________   H u m a n i t i e s _______
N o n -  N o n -  N o n -
T r a d i t i o n a l  T r a d i t i o n a l  T r a d i t i o n a l  T r a d i t i o n a l  T r a d i t i o n a l  T r a d i t i o n a l
F u l l  P a r t  F u l l  P a r t  F u l l  P a r t  F u l l  P a r t  F u l l  P art .  F u l l  P a r t
O b j e c t i v e ________________________________________ T im e T im e T im e Tt me Ti me T im e  T im e_____ T i me T im e  T im e T im e  Tim e
To d e v e l o p  n ew  c a r e e r 1 4 0 3 1 1 2 2 0 0 1 3
To a c q u i r e  s p e c i f i c  s k i l l s  u s e f u l  
f o r  a j o b 7 3 2 0 I 1 1 2 0 3 1 0
To i n c r e a s e  a p p r e c i a t i o n  o f  a r t ,  
l i t e r a t u r e ,  m u s i c  a n d  o t h e r  
c u l t u r a l  e x p e r i e n c e s 0 0 0 0 1 0 0 0 0 0 0 0
To s a t i s f y  d e g r e e  r e q u i r e m e n t s  
f o r  a  j o b 1 2 0 2 2 1 2 4 1 1 0 0
To d e v e l o p  an u n d e r s t a n d i n g  o f  
s c i e n c e  a n d  t e c h n o l o g y 0 0 0 1 0 0 0 0 0 0 0 0
To m e e t  r e q u i r e m e n t s  t o  e n t e r  
g r a d u a t e  o r  p r o f e s s i o n a l  s c h o o l 0 1 0 0 0 0 0 0 4 1 0 0
To i n c r e a s e  c h a n c e s  o f  i n c r e a s i n g  
in c o m e 2 2 5 3 2 0 0 4 3 0 2
To b e c o m e  i n v o l v e d  i n  s o c i a l  
an d  p o l i t i c a l  a f f a i r s 0 0 0 0 U 0 0 0 1 0 0 1
To s a t i s f y  p e r s o n a l  d e s i r e  t o  
h a v e  a  c o l l e g e  e d u c a t i o n I 2 1 5 1 nc. J 0 4 0 1 2
TABLE 19 (CONTINUED)
B u s i n e s s _____________  E d u c a t i o n ____________    Hu m a n i t i e s _______
N o n -  N o n -  N o n -
T r a d i t i o n a l  T r a d i t i o n a l  T r a d i t i o n a l  Tr a d i t i o n a l  T r a d i t i o n a l  T r a d i t i o n a l
F u l l  P a r t  F u l l  P a r t  F u l l  P a r t  F u l l  P a r t  F u l l  P a r t  F u l l  P a r t
O b j e c t i v e ________________________________________ T im e T im e T im e T im e T im e  Ti me T im e  T im e  T im e  T i  me T im e  T im e
To a t t a i n  g r e a t e r  p e r s o n a l  e n ­
r i c h m e n t  a n d  d e v e l o p m e n t 3 0 1 0 0 2 1 2 2 1 2 1
To m e e t  p r e s e n t  j o b  r e q u i r e ­
m e n t s 0 0 1 0 0 0 0 0 0 0 0 0
TOTALS 15 1 4 10 1 4 8 7 9 14 13 9 5 9
S c i e n c e  a n d  
T e c h n o l o g y N u r s i n g
G e n r a l
C u r r i c u l u m * *
O b j e c t i v e
T r a d i t i o n a l  
F u l l  P a r t  
T im e  T im e
N o n -  
T r a d i t i o n a l  
F u l l  P a r t  
T im e T im e
T r a d i t i o n a l  
F u l l  pa r t  
T im e T im e
N on -  
T r a d i t i o n a l  
F u l l  P a r t  
T im e T im e
T r a d i t i o n a l  
F u l l  P a r t  
T im e Tim e
N on -  
T r a d i t i o n a ]  
F u l l  P a r i  
T im e Time
To d e v e l o p  n ew  c a r e e r 0 1 1 0 0 3 4 3 0 0 0 0
To a c q u i r e  s p e c i f i c  s k i l l s  u s e f u l  
f o r  a  j o b 0 3 2 0 0 1 1 0 2 1 0 0
To i n c r e a s e  a p p r e c i a t i o n  o f  a r t ,  
l i t e r a t u r e ,  m u s i c  and  o t h e r  
c u l t u r a l  e x p e r i e n c e s 0 0 0 0 0 0 0 0 0 0 0 0
To s a t i s f y  d e g r e e  r e q u i r e m e n t s  
f o r  a j o b 1 1 1 1 1 0 3 1 0 0 0 0
To d e v e l o p  an  u n d e r s t a n d i n g  o f  
s c i e n c e  and t e c h n o l o g y 2 0 1 1 0 0 0 0 0 0 0 0
TABLE 19 (CONTINUED)
S c i e n c e  and  
T e c h n o lo g y
O b j e c t i v e
T r a d i t i o n a l
FuTT
T im e
P a r t
T im e
N on -  
T r a d i t i o n a l  
F u l l
T im e
P a r t
Time
T r a d i t i o n a l  
Fu TT
N u r s in g
N o n -  
T r a d i t i o n a l
T im e
P a r t
T im e
F u l l
T im e
P a r t
T im e
T r a d i t i o n a l  
FuTT
G e n e r a l
C u r r i c u l u m * * ________
N on -  
T r a d i t i o n a l
T im e




P a r t
T im e
To m e e t  r e q u ir e m e n t s  t o  e n t e r  
g r a d u a t e  o r  p r o f e s s i o n a l  s c h o o l 1 1 0 2 0 0 1 0 0 0 0 0
To i n c r e a s e  c h a n c e s  o f  i n c r e a s i n g  
in c o m e 1 1 0 2 0 0 1 0 0 0 0 0
To b eco m e  i n v o l v e d  i n  s o c i a l  and  
p o l i t i c a l  a f f a i r s 0 0 0 0 0 0 0 0 0 0 0 0
To s a t i s f y  p e r s o n a l  d e s i r e  rn  h a v e  
a  c o l l e g e  e d u c a t i o n 2 1 1 0 1 3 5 1 0 1 1 2
To a t t a i n  g r e a t e r  p e r s o n a l  e n ­
r ic h m e n t  an d  d e v e lo p m e n t 2 0 1 0 1 2 2 1 0 0 0 0
To m e e t  p r e s e n t  j o b  r e q u i r e ­
m e n ts 0 0 0 0 0 0 0 0 0 0 0 0
---- - - — - - ---- ---- --- ---- ---- — —
TOTALS 9 9 8 5 3 9 17 6 2 2 1 2
* * G e n e r a l  C u r r ic u lu m  i s  n o t  a  d e g r e e  g r a n t i n g  a c a d e m ic  d i v i s i o n .
'vjN3
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primary educational objective was "to satisfy my personal 
desire for a college education." Traditional students had 
two objectives, "to satisfy my personal desire for a college 
education" and "to attain greater personal enrichment and 
development," with each objective receiving equal selection 
(167,) as the primary educational objective for that group.
The objective "to develop a new career" was the first ob­
jective of part-time non-traditional students (24%) whereas 
"to acquire specific skills that will be useful for a job" 
was the first objective of traditional part-time students 
(227o) . Full-time traditional and non-traditional students 
also differed in their first educational objectives. Chosen 
by 20 percent of the full-time traditional students was the 
objective "to attain greater personal enrichment and develop­
ment" while the objective "to satisfy my personal desire to 
have a college education" was indicated by 24 percent of full­
time non-traditional students. The objectives chosen least 
by all groups were "to increase my appreciation of art, lite­
rature, music and other cultural experiences" and "to meet 
present job requirements."
Students' primary educational objective analyzed 
by the student's academic college is presented in Table 19. 
Traditional students in the College of Business had the 
greatest agreement on a primary objective with 52 percent 
indicating "to acquire specific skills useful for a job." 
Thirty percent of the non-traditional nursing students 
listed the objective "to develop a new career" and this was
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the single most important objective for any group of non- 
traditional students.
The majority of all respondents had not earned credit 
in a non-traditional manner. Table 20 depicts the break­
down of non-traditional credit earned and non-traditional 
students exceeded traditional students in earning this type 
of credit. Military experiences (137=) and the College Level 
Examination Program (87.) were the two ways in which most non- 
traditional credit was earned. Special departmental credit 
examinations (67.) was the method utilized most by traditional 
students to earn non-traditional credit.
Employment Information of Students
The employment status of respondents is included in 
Table 21. Forty-six percent of traditional students and 
31 percent of non-traditional students were unemployed. Non- 
traditional students had a greater percentage of respondents 
employed full-time (397.) than did the traditional students 
(187.) . When part-time students were compared to full-time 
students, the part-time students (457.) exceeded full-time 
students (127) in being employed on a full-time basis.
N i n e t y - f o u rjob titles were reported by the respondents 
and these are listed in Table 22. The variety of the titles 
is extensive, including business owner, comptroller, welder 
and bouncer. Several students in each group failed to re­
spond to this question. The job title listed most frequently 
for all groups was secretary. Housewife was listed as a job 
title by six of the non-traditional students.
TABLE 20
CREDIT EARNED IN  A NON-TRADITIONAL MANNER
T r a d i t i o n a l __________________    N o n - T r a d i t i o n a l
N o n - T r a d i t i o n a l  C r e d i t
K i l l - t i m e
(N = 5 0 )  
N o . 7.






T o t a l s  
(N = 1 0 0 )  
N o . 7,












T o t a l s  
(N = 1 0 0 )  
N o . 7.
C o l l e g e  L e v e l  E x a m in a t io n  
P ro g ra m  (CLEP) 6 12 2 4 8 8
S p e c i a l  D e p a r t m e n t a l  C r e d i t  
E x a m in a t io n 1 2 5 1 0 6 6 3 6 2 4 5 5
M i l i t a r y  E x p e r ie n c e 1 2 2 4 3 3 8 16 5 10 13 13
A m e r ic a n  C o l l e g e  T e s t  P r o f i c i e n c y  
E x a m in a t io n  P ro g ra m 1 2 — ____ 1 1 1 2 2 4 3 3
S t a t e  P o l i c e  A cadem y 2 4 2 2
C o r r e s p o n d e n c e  S tu d y 1 2 — - - 1 1
A d v a n ced  P la c e m e n t 1 2 - - - - 1 1
H ave n o t  e a r n e d  c r e d i t  i n  
a n o n - t r a d i t i o n a l  m a n n er 4 6  92 43 8 6 8 9 89 3 1 62 37 7 4 68 68
TOTALS 5 0  1 0 0 5 0 1 0 0 1 0 0 1 0 0 50 10 0 50 1 0 0 1 0 0 1 0 0
TABLE 21
EMPLOYMENT STATUS OF STUDENTS
T r a d i t i o n a l N o n - T r a d i t i o n a l
E m p loym en t S t a t u s
F u l l - T im e  
(N = 5 0 )  
N o . 7.
P a r t - T im e  
(N = 5 0 )  
N o . %
T o t a l s  
(N = 1 0 0 )  
N o . %
F u l l - T im e  
(N = 5 0 )  
N o . 7o
P a r t - T im e  
(N = 5 0 )  
N o. %
T o t a l s  
(N = 1 0 0 )  
N o . 7.
U n em p lo y ed 22 4 4 24 48 46 4 6 20 4 0 11 22 31 3 1
E m p lo y ed  f u l l - t i m e 4 8 1 4 28 18 18 8 16 31 62 39 39
E m p lo y ed  p a r t - t i m e 23 46 12 2 4 35 35 21 4 2 5 10 2 6 2 6
On l e a v e  o f  a b s e n c e 1 2 - - - - 1 1 - - - - 1 2 1 1
R e t i r e d 1 2 1 2 2 2
S o c i a l  S e c u r i t y  D i s a b i l i t y 1 2 1 1
TOTALS 50 10 0 50 1 0 0 1 0 0 1 0 0 5 0 1 0 0 5 0 1 0 0 1 0 0 1 0 0
TABLE 22
JOB TITLES OF STUDENTS
Traditional Non-Traditional
Job Title Full-Time Part-Time Full-Time Part-Time
Accountant «  — _ _ 1
Activity Coordinator -- 1 1
Air Force Sergeant 1
Analyst 1
Assistant Manager 2 - - 1 1
Auto Service Technician 1
Baggage Clerk 1 - -
Bank Clerk — 1 - -
Bartender 1 — —
Bellman — 1 — —
Biology Laboratory Technician - - - - 1
Bookkeper - - - - 1
Bouncer 1
Business Owner 1 1
Carpenter -- -- 1
Carrier — — 1
Cashier 1 5 — —
Cast Metal Supervisor -- -- 1
Clerk 1 1 - -
Comptroller - - - - 1
Construction Superintendent -- 1
Construction Worker 1 1 —
Cook 1
Cosmetologist - - - - 1
Credit Clerk 1 — —
Custodian 1 - - - -
Dance Instructor 1 - - - -
TABLE 22 (CONTINUED)
Traditional Non-Traditional
Job Title Full-Time Part-Time Full-Time Part-Time
Data Processing Manager _ _ 1
Delivery Person 1
Dental Assistant 1 —
Derrick Man — — — 1
Detective 1 — - -
Drivers Assistant 1 ----- — —Emergency Medical Technician — 1 — —
Farm Worker 1 1 — —
File Clerk 1 —
Floral Designer 1 -- - -
Food Service Employee 1 --
Handicap Aide -- 1
Handyman 1 -- 1
Horticulturist — 1
Housewife — — 4 2
Installer - - — — 1
Instructor — — 1
Laboratory Assistant 1 1 - -
Laborer 1 2 —
Librarian 1 — - -
Lifeguard 1
Linesman - - 1
Machinist — — 1
Mail Carrier — 1
Manager 1 - - 1
Management Trainee 1 1 — —  —
Military Training Officer — — — 1
Navy Chief — 1 1
Navy Corpsman 1 “  —
Nurse — — 3 —  —




Full-Time Part-Time Full-Time Part-Time
Operations Clerk 1 _  — _  — —  —
Operations Manager - - 1 - -Ophthalmological Assistant - - 1
Personnel Assistant 1 — — 1
Pharmacist — — 1
Psychiatric Aide Trainee 1
Physical Therapist 1
Policeman 1 - - 3
Programmer - - - - 1
Proprietor - - 1
Psychological Laboratory Assistant - - 1
Public Health Nurse 1
Realtor — — 1
Repairman 1 - -
Revocation Officer — 1
Roustabout — 1 1
Sales Clerk 6 1 2
Salesman 2 2 2 2
Secretary 7 7 6 3
Shop Manager — 1 —
Speech Therapist - - - - 1
State Police 1
Student Worker 1 —
Supervisor Criminal Records 1
Supervisor — 1
Tax Preparer — 1 —
Teacher - - 1 1 3
Teacher Aide 1 - - 2
Teletypist 1




Full-Time Part-Time Full-Time Part-Time
Vehicle Registration Officer —  — 1
Waiter 1 - -
Waitress — 2 2 -----
Ward Clerk — 2 -- --
Welder 1 - - - - - -
TOTALS 43 47 44 46
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Table 23 includes the types of employers of the 
students. The majority of traditional students (69 re­
spondents) were employed by a private employer as compared 
to 45 of the non-traditional students. Thirty-eight of the 
non-traditional students were employed by a government 
agency whereas 13 were self-employed
Opinions, Needs and Concerns of Students
Problems for respondents in attending Southeastern 
Louisiana University are tabulated in Tables 24, 25 and 26.
In Table 24 data are presented regarding problems when the 
students were asked to check all that may apply. Non- 
traditional students encountered more problems in attending 
Southeastern than did traditional students. Rank ordering 
these data reveals the problem of "courses I want do not 
seem to be available at times when I can schedule them" is 
listed most frequently by traditional students followed by 
an equal response to "costs, including books, transportation, 
tuition and child care" and "don't enjoy studying." Non- 
traditional students indicated "family and home responsi­
bilities" most often, followed by "courses I want don't 
seem to be available at times I can schedule them" and 
"costs" as the three problems presenting the most difficulty 
to them in attending Southeastern. When comparisons are 
made between full-time and part-time students the ranking 
of problems remains the same with regard to the most diffi­
cult problems in attending.
TABLE 23
PRESENT OR MOST RECENT EMPLOYER OF STUDENT
T r a d i t i o n a l N o n - T r a d i t i o n a l
E m p lo y e r
f u l l - t i m e
(N = 5 0 )
Num ber
'P a r t-T im e
(N = 5 0 > *
Num ber T o t a l s
F u l l - T im e
(N = 5 0 )
Num ber
f a r t - T i m e  
(N = 5 0 )*
N um ber T o t a l s
G arm en t A g e n c y 7 11 18 2 0 18 38
P r i v a t e  E m p lo y e r 39 30 69 2 4 2 1 4 5
S e l f - E m p lo y e d 2 1 3 5 8 13
P a r e n t 0 2 2 0 0 0
N e v e r  b e e n  e m p lo y e d 2 3 5 1 0 1
TOTALS 50 47 97 50 4 7 97
*A 11  s t u d e n t s  d i d  n o t  r e s p o n d  t o  t h i s  q u e s t i o n .
TABLE 24
PROBLEMS FOR STUDENTS IN ATTENDING SOUTHEASTERN LOUISIANA UNIVERSITY *
T r a d i t i o n a l Non -  T rad  i  t  i  o n a  1
P r o b le m
F u l l - T i r  -> 
(N = 5 0 )
P a r t -T im e
(N = 5 0 )
T o t a l s
(N = 1 0 0 )
F u l l - T im e
N =50)
P a r t -T im e
(N = 50
T o t a l s  
(N=J 0 0 )
T oo m uch r e d  t a p e  i n  g e t t i n g  e n ­
r o l l e d 10 12 22 4 7 1.1
C o u r s e s  I  w a n t  d o n ' t  seem  t o  b e  
a v a i l a b l e  a t  t i m e s  I  c a n  
s c h e d u l e  th em 26 2 4 50 2 1 30 51
C o s t s ,  i n c l u d i n g  b o o k s ,  t r a n s p o r ­
t a t i o n ,  t u i t i o n ,  and  c h i l d  c a r e 13 13 26 2 6 18 4 4
I n f l e x i b l e  d e g r e e  p r o g r a m s 8 4 12 10 3 13
Job  r e s p o n s i b i l i t i e s 21 6 27 10 16 26
F a m ily  an d  hom e r e s p o n s i b i l i t i e s 8 6 14 3 0 23 53
D o n ' t  e n j o y  s t u d y i n g 15 11 26 7 6 13
L a ck  o f  f i n a n c i a l  a s s i s t a n c e 10 8 18 1L 10 21
L a ck  o f  c o n f i d e n c e  i n  my a b i l i t y 6 7 13 6 2 8
No o n -c a m p u s  c h i l d  c a r e  f a c i l i t y 0 2 2 6 2 8
A f r a id  I  w as t o o  o l d  t o  b e g i n 0 0 0 4 8 12
I n s u f f i c i e n t  s t u d y  t im e 0 n 0 1 0 1
I n a c c e s s i b i l i t y  o f  p r o f e s s o r s J _ _ 0 _ 0 _ 0 _0 _ 0
TOTALS 118 83 201 135 125 2 6 0
AVERAGE PER GROUP X = 2 .36 X = 1 .6 6 X = 2 .0 1 . 70 2 - 2 . 5 0 X = 2 .6 0
♦Students could ind -.go mor» than one problem.
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Table 25 further delineates the primary problem en­
countered by students in attending Southeastern. Thirty 
three percent of traditional students and 30 percent of non- 
traditional students rank the problem "courses I want don't 
seem to be available at times when I can schedule them" as a 
major obstacle. The problem "family and home responsibili­
ties" is listed by 16 percent of the non-traditional students 
and "too much red tape in getting enrolled" is indicated by 
13 percent of traditional students to constitute the second 
largest problem for the two groups. The problem of "courses
I want don't seem to be available at time I can schedule" 
was indicated by 40 percent of the non-traditional part-time 
students and represents the problem cited most by any single 
category of students. When the major problem for students 
in attending Southeastern is analyzed by student's college 
of major (Table 26) the problem of course schedule time is 
the principal problem encountered by 20 percent or more of 
the students in each college.
Times at which students would prefer to schedule 
classes is specified in Table 27. The most favored class 
time of traditional (797,) and non-traditional (64%) students 
was mornings (8:00 a.m.-12-.00 noon). Evenings (5:00 p.m. and 
later) was chosen by six percent of traditional and 29 per­
cent of non-traditional students as the second most preferred 
time for classes. The part-time students' (317o) preference 
for evening classes was the reason this choice ranked second 
on the most preferred class time of all categories of stu­
dents. The least preferred class time was Saturday, with 
part-time students the only group choosing that option.
TABLE 25
STUDENTS' PRIMARY PROBLEMS IN ATTENDING SOUTHEASTERN LOUISIANA UNIVERSITY*
1 r a d i t i o n a l N o n - T r a d i t i o n a l
f u l l - T im e P a r t - T im e T o t a l s F u l l - T im e P a r t - T im e T o t a l s
(N==50) (N==50) (N==100) (N= 5 0 ) (N==50) (N= 1 0 0 )
P r o b le m N o . % N o. % No. % No. 7, N o. % N o. 7o
T oo m uch r e d  t a p e  i n
g e t t i n g  e n r o l l e d 5 10 8 16 13 13 8 16 1 2 9 9
C o u r s e s  I  w a n t d o n ' t  seem  t o  b e
a v a i l a b l e  a t  t im e s  I  c a n
s c h e d u l e  them 17 34 16 32 33 33 10 20 20 40 30 30
C o s t s ,  i n c l u d i n g  b o o k s ,  t r a n s p o r ­
t a t i o n ,  t u i t i o n  and  c h i l d  c a r e 3 6 3 6 6 6 5 10 7 14 12 12
I n f l e x i b l e  d e g r e e  p ro g ra m s 7 1 4 3 6 10 10 3 6 I o 4 4
J ob  r e s p o n s i b i l i t i e s 1 2 4 8 5 5 2 4 5 10 7 7
F a m ily  an d  hom e r e s p o n s i b i l i t i e s  
D on ' t  e n j  o y  s  t u d y in g
2 4 2 4 4 4 8 16 8 16 16 16
5 10 6 12 11 11 1 2 4 8 5 5
L ack  o f  f i n a n c i a l  a s s i s t a n c e 5 10 5 10 10 10 5 10 0. 2 6 6
L ack  o f  c o n f i d e n c e  i n  my a b i l i t y 4 8 3 6 7 7 2 4 - - - - 2 2
No o n -ca m p u s  c h i l d  c a r e  f a c i l i t y — — - - - - — 2 4 - - — 2 2
A f r a id  t h a t  I  w as t o o  o l d  t o
b e g in 1 2 2 4 3 3
I n s u f f i c i e n t  s t u d y  t im e 1 2 - - - - 1 1
I n a c c e s s i b i l i t y  o f  p r o f e s s o r s 1 2 <1 4 1 1 T 3
TOTALS 50 1 0 0  5 0  10 0  10 0  1 0 0  5 0  1 0 0  50  100 100  10 0
^ S t u d e n t s  a s k e d  tc c h e c k  m o st im p o r t a n t .
TABLE 26
STUDENTS' MAJOR PROBLEM IN ATTENDING SOUTHEASTERN LOUISIANA UNIVERSITY BY COLLEGE OF MAJOR
__________ B u s i n e s s    E d u c a t i o n ___________   H u m a n it ie s ___________
N o n - N o n - N on -
T r a d i t i o n a l  T r a d i t i o n a l  T r a d i t i o n a l  T r a d i t i o n a l  T r a d i t i o n a l  T r a d i t i o n a l
FuTT P a r t  F u l l  P a r t  F u l l  P a r t  F u l l  P a r t  FuTT-  P a r t  F u l l  P a r t
M a io r  P r o b le m T im e T im e Tim e
T oo m uch r e d  t a p e  i n  g e t t i n g  
e n r o l l e d 4 3 1
C o u r s e s  w a n te d  n o t  a v a i l a b l e  
a t  c o n v e n i e n t  t im e 4 3 2
C o s t s ,  i n c l u d i n g  b o o k s ,  t r a n s ­
p o r t a t i o n ,  t u i t i o n  an d  c h i l d  
c a r e 0 0 3
I n f l e x i b l e  d e g r e e  p r o g r a m s 3 1 1
J o b  r e s p o n s i b i l i t i e s 0 2 0
F a m ily  and  hom e r e s p o n s i b i l i t i e s 0 0 0
D o n 't  e n j o y  s t u d y i n g 3 2 0
L a ck  o f  f i n a n c i a l  a s s i s t a n c e 1 1 1
L ack  o f  c o n f i d e n c e  in  a b i l i t y 0 1 0
No o n -c a m p u s  c h i l d  c a r e  f a c i l i t y 0 0 1
A f r a id  I  w as t o o  o l d  t o  b e g in 0 0 0
I n s u f f i c i e n t  s t u d y  t im e 0 0 0
I n a c c e s s i b i l i t y  o f  p r o f e s s o r s _ 0 _ 1 J .
TOTALS 15 1 4 10
T im e T im e T im e T im e T im e T im e T im e T im e T im e
0 1 0 0 0 0 2 0 0
3 3 4 1 7 6 1 1 5
2 0 0 0 3 2 1 0 1
1 1 0 0 0 i 0 0 0
2 0 0 0 1 1 2 1 0
4 0 1 5 2 1 0 1 1
2 1 1 0 1 0 2 0 1
0 2 1 2 0 I 0 0 0
0 0 0 1 0 0 0 0 0
0 0 0 0 0 0 0 1 0
0 0 0 0 0 0 0 0 0
0 0 0 0 0 1 0 0 1
_ 0 0 J ) _0 _0 _ 0 _1 JL _0
14 8 ■7 n 14 L3 9 5 9
TABLE 26 (CONTINUED)
S c i e n c e  an d G e n r a l
T e c h n o lo g y N u r s in g C u rr ic u lu m * *
N on - N o n - l lo n -
T r a d i t i o n a l  T r a d i t i o n a l T r a d i t i o n a l  T r a d i t i o n a l T r a d i t i o n a l  T r a d i t i o n a l
F u l l  P a r t  F u l l  P a r t F u l l P a r t  F u l l  P a r t F u l l  P a r t  F u l l  P a r t
Mai o r  P r o b le m T im e T im e T im e T im e T im e T im e T im e T im e T im e T im e T im e T im e
T oo m uch r e d  t a p e  i n  g e t t i n g
e n r o l l e d 0 1 0 1 0 1 0 0 0 1 0 0
C o u r s e s  w a n te d  n o t  a v a i l a b l e  
a t  c o n v e n i e n t  t im e 2 2 1 3 2 6 6 1 0 0 0 1
C o s t s ,  i n c l u d i n g  b o o k s ,  t r a n s ­
p o r t a t i o n ,  t u i t i o n  and  c h i l d  
c a r e 1 1 2 0 0 1 6 1 0 0 0 0
I n f l e x i b l e  d e g r e e  p r o g r a m s 1 1 2 0 0 0 0 0 0 0 0 0
J o b  r e s p o n s i b i l i t i e s 0 0 1 0 0 0 0 2 0 0 0 0
F a m ily  an d  hom e r e s p o n s i b i l i t i e s 1 1 0 1 0 0 2 1 0 0 0 0
D o n 't  e n j o y  s t u d i n g 1 0 0 0 0 0 1 0 0 1 0 0
L a ck  o f  f i n a n c i a l  a s s i s t a n c e 1 1 1 0 0 1 1 1 0 0 0 0
L ack  o f  c o n f i d e n c e  i n  a b i l i t y 2 2 0 0 0 0 1 0 2 0 0 0
No o n -c a m p u s  c h i l d  c a r e  f a c i l i t y 0 0 0 0 0 0 0 0 0 0 0 0
A f r a id  I  w as t o o  o l d  t o  b e g i n 0 0 1 0 0 0 0 0 0 0 0 0
I n s u f f i c i e n t  s t u d y  t im e 0 0 0 0 0 0 0 0 0 0 1 0
I n a c c e s s i b i l i t y  o f  p r o f e s s o r s _ 0 _ 0 _ 0 _ 0 _ 1 _0^ JO _ 0 _ 0 _ 0 _ 0 JL
TOTALS 9 9 8 5 *5 9 17 6 2 2 1 2




STUDENTS' PREFERENCE OF CLASS TIMES
T r a d i t i o n a l  N o n - T r a d i t i o n a l
C la s s  T im es




= 5 0 )
%




= 5 0 )
%
T o t a l s  
(N = 1 0 0 )  
N o. 7.
F u l l
(N
N o.
-T im e  
= 5 0 )
%






T o t a l s  
(N = 1 0 0 )  
N o. 7 ,
M o r n in g s  ( 8 : 0 0  a .m . -  1 2 : 0 0  N oon ) 4 4 88 35 70 79 79 45 90 19 38 64 6 4
N oon  H our 3 6 3 6 6 6 1 2 1 2 2 2
A f t e r n o o n  ( 1 : 0 0  p .m . -  5 : 0 0  p .m .) 3 6 3 6 6 6 - - - - 2 4 2 2
E v e n in g s  ( 5 : 0 0  p .m . o r  l a t e r ) - - - - 6 12 6 6 4 8 25 50 29 29
S a t u r d a y s - - - - 3 6 3 3 - - - - 3 6 3 3




Responses of students to course format options were 
solicited. More than one choice was indicated by several 
respondents and the results are depicted in Table 28. The 
option "travel-study program" was selected most. This 
option was most popular with traditional students (39 re­
spondents) while "courses using public television networks" 
was listed most frequently by non-traditional students 
(30 respondents). When responses are compared for part- 
time students and full-time students, the rankings of pre­
ferred options remain identical with these same two options 
being preferred most often.
Full-time traditional students enumerated more 
personal concerns when asked to indicate all which may apply 
to them (Table 29). Regardless of category or group of stu­
dents , "improving study skills" was checked most frequently 
as a concern to students. Students in all groups listed a 
minimum of two personal concerns. "Improving speaking 
skills" was the concern listed least among traditional 
students and "improving library skills" was mentioned least 
by non-traditional students.
The most important concern for respondents is re­
ported in Table 30. "Improving study skills" was the 
primary concern of students with greater than 38 percent 
of students in all groups stating this to be their most 
important personal concern. The "need for vocational/ 
educational planning" was the concern with the second greatest 
frequency (207o) for non-traditional students while "improving
TABLE 28
STUDENTS' CHOICES ON COURSE FORMAT OPTIONS
 ______________ T r a d i t i o n a l __________________  _ _ _ ___________ N o n - T r a d i t i o n a l
F u l l - T im e  P a r t - T im e  F u l l - T im e  P a r t - T im e
M a le  F e m a le  M a le  
C o u r s e  F o rm a t O p t io n s ______________________ (N = 1 6 ) (N = 3 4 ) (N = 2 3 )
C o u r s e s  u s i n g  p u b l i c  t e l e v i s i o n
n e tw o r k  p r e s e n t a t i o n 7 9 7
C o u r s e s  b y  n e w s p a p e r s 1 3 0
T r a v e l - s t u d y  p r o g r a m s 5 15 7
C o r r e s p o n d e n c e  s t u d y 0 r 0
O f f -c a m p u s  c l a s s e s 0 0 0
N on e o f  t h e s e 6 12 10
TOTALS* 19 39 2 4
*Som e r e s p o n d e n t s  i n d i c a t e d  m o re  t h a n  o n e  c h o i c e .
F e m a le  M a le  F e m a le  M a le  F e m a le
(N = 2 7 ) T o t a l s  (N = 1 9 ) (N = 3 1 ) (N = 1 7 ) (N = 3 3 ) T o t a l s
8 3 1  6 1 1  5 8 3 0
2 6 0 6 1 1 0  17
12  3 9  2 9 5 8 2 4
1 1 2 0 2 1 5
0 0 0 1 0 1 2
8 36  9 8 7 9 33
31  1 1 3  19  3 5  2 0  37 1 1 1
o
PERSONAL
TABLE 29  
CONCERNS OF STUDENTS*
T r a d i t i o n a l N o n - T r a d i t i o n a l
F u l l - T im e P a r t - T im e T o t a l s F u l l - T im e P a r t - T im e T o t a l s
P e r s o n a l  C o n c e r n s (N = 5 0 ) (N = 5 0 ) (N = 1 0 0 ) (N = 5 0 ) (N = 5 0 ) (N = 1 0 0 )
N e e d  f o r  p e r s o n a l  c o u n s e l i n g 16 16 32 16 15 3 1
N eed  f o r  v o c a t i o n a l / e d u c a t i o n a l
p la n n i n g 13 12 25 12 12 2 4
I m p r o v in g  s t u d y  s k i l l s 37 32 69 3 0 32 62
I m p r o v in g  w r i t i n g  s k i l l s 2 1 18 39 13 13 2 6
I m p r o v in g  r e a d i n g  s k i l l s 2 1 16 37 15 19 34
I m p r o v in g  s p e a k i n g  s k i l l s 14 6 2 0 15 12 2 7
I m p r o v in g  l i b r a r y  s k i l l s 14 11 25 12 11 23
TOTALS 1 3 6 1 1 1 24 7 1 1 3 1 1 5 2 2 8
AVERAGE PER GROUP 1 = 2 . 1 1 X = 2 .2 2 X = 2 .4 7 X=2 . 2 6 X = 2 .3 0 X = 2 .2 8
♦ S t u d e n t s  c o u l d  i n d i c a t e  m o re  th a n  o n e  c o n c e r n .
TABLE 30
MOST IMPORTANT PERSONAL CONCERNS OF STUDENTS
T r a d i t i o n a l  N o n - T r a d i t i o n a l
P e r s o n a l  C o n c e r n s












T o t a l s  
(N = I0 0 )  
N o . %












T o t a l s  
(N = 1 0 0 )  
N o . 7»
N eed  f o r  p e r s o n a l  c o u n s e l i n g 8 16 9 18 17 17 5 10 5 10 10 10
N eed  f o r  v o c a t i o n a l / e d u c a t i o n a l
p l a n n i n g 7 1 4 4 8 11 11 9 18 11 22 20 2 0
I m p r o v in g  s t u d y  s k i l l s 25 50 19 38 4 4 4 4 20 4 0 23 46 43 4 3
I m p r o v in g  w r i t i n g  s k i l l s 9 18 8 16 17 17 3 6 3 6 6 6
I m p r o v in g  r e a d i n g  s k i l l s - - - - 5 10 5 5 6 12 3 6 9 9
I m p r o v in g  s p e a k i n g  s k i l l s - - - - 4 8 4 4 4 8 3 6 7 7
I m p r o v in g  l i b r a r y  s k i l l s _ 1 _ 2 _ 1 _ 2 _ 2 _ 2 _3 _6 _ 2 _ 4 _5 _ 5
TOTALS 50 1 0 0 50 1 0 0 1 0 0 1 0 0 50 1 0 0 50 1 0 0 1 0 0 1 0 0
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writing skills" and "need for personal counseling" were the 
second most important concern for traditional students with 
each being noted by 17 percent of the respondents.
Students' rating of the academic advising services 
available to them is depicted in Table 31. Traditional 
students (59%) and non-traditional students (50%) rated the 
academic advisory services as only average. When analyzed 
from the standpoint of part-time students and full-time 
students, the average rating was chosen by 59 percent of the 
non-traditional students while 50 percent of the traditional 
students chose this rating. The distribution of ratings 
among groups is consistent with 13 percent of traditional 
students and 14 percent of non-traditional students rating 
the academic advising services as outstanding. When the 
rating of outstanding is analyzed by the categories of full­
time and part-time, the full-time students (18%) have a 
greater percentage rating the advising services outstanding 
than do the part-time students (9%). A total of only seven 
percent of all respondents rated the academic advising 
services as unsatisfactory.
Student opinion of the need for additional counseling 
services reveals a total of 67 percent of all respondents 
who either strongly agreed or agreed with this need. Non- 
traditional students' opinion in this matter had a profound 
impact on the results of the data presented in Table 32 as 
27 percent of that group strongly agreed and 42 percent agreed 
on their need for additional counseling services. None of
TABLE 31
STUDENT RATING OF ACADEMIC ADVISING SERVICES
T r a d i t i o n a l N o n - T r a d i t i o n a l
R a t in g
F u l l - T im e  
(N = 5 0 )  
N o . 7.
P a r t -T im e  
(N = 5 0 )  
N o . %
T o t a l s  
(N = 1 0 0 )  
N o . %
F u l l - T im e  
(N = 5 0 )  
N o . 7»
P a r t - T im e  
(N = 5 0 )  
N o. 7»
T o t a l s  
(N = 1 0 0 )  
N o. 7.
O u t s t a n d in g 11 22 2 4 13 13 7 14 7 14 14 1 4
A b o v e  A v e r a g e 4 8 11 22 15 15 12 2 4 10 20 22 22
A v e r a g e 28 56 31 62 59 59 22 4 4 2 8 56 50 50
B e lo w  A v e r a g e 4 8 3 6 7 7 4 8 3 6 7 7
U n s a t i s f a c t o r y _ 3 _ 6 _ 3 _ 6 _ 6 _ 6 _ 5 10 _ 2 _ 4 _ 7 _ 7
TOTALS 5 0 1 0 0 50 1 0 0 1 0 0 1 0 0 5 0 1 0 0 50 1 0 0 1 0 0 1 0 0
VO
TABLE 32
STUDENTS' OPINION OF NEEDS FOR ADDITIONAL COUNSELING SERVICES
T r a d i t i o n a l  N o n - T r a d i t i o n a l




-T im e  
= 5 0 )
7»






T o t a l s  
(N = 1 0 0 )  
N o . 7o






P a r t -
(N=
N o.
•T im e  
= 5 0 )
%
T o t a l s  
(N = 1 0 0 )  
N o. %
S t r o n g l y  a g r e e 12 2 4 14 28 26 26 15 3 0 12 2 4 27 27
A g r e e 2 1 4 2 18 36 39 39 22 4 4 20 4 0 4 2 4 2
No O p in io n 1 4 28 18 3 6 3 2 32 6 12 14 28 2 0 2 0
D i s a g r e e 3 6 - - - - 3 3 7 1 4 3 6 10 10
S t r o n g l y  d i s a g r e e 1 2 1 1
TOTALS 50 1 0 0 50 1 0 0 1 0 0 1 0 0 5 0 1 0 0 5 0 1 0 0 1 0 0 1 0 0
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the traditional students and only one percent of the non- 
traditional students indicated their opinion as strongly 
disagree with regard to the need for additional counseling 
services.
As indicated in Table 33, students believed the ad­
missions process should be simplified. Twenty-nine percent 
of the traditional students and 25 percent of the non- 
traditional students strongly agreed on this need. Twenty- 
nine percent of the traditional students and 17 percent of 
the non-traditional students have no opinion with regard to 
this question. The strongest sentiment against the need 
for a simplified process is from non-traditional students 
with 20 percent who disagree with the need for change. 
Analysis of the responses with comparisions between full­
time and part-time students yields percentages very similar 
to traditional and non-traditional comparisons with regard 
to those students who strongly agreed or agreed with the need 
for change. Only two percent of all respondents strongly 
disagree with the need for a simplification in the admis­
sions process.
Responses to changes preferred by students in the 
registration process produced interesting results. These 
data are reflected in Table 34 where 57 respondents (297.) 
indicated the current process was satisfactory to them.
Thus, a majority (7170) of the respondents wanted to see some 
change made in the process. Twenty-nine percent of the 
traditional students stated they would prefer to have a mail-
TABLE 33
STUDENTS' OPINION ABOUT SIMPLIFYING ADMISSIONS PROCESS
  T r a d i t i o n a l _____________________________  N o n - T r a d i t i o n a l__
F u l l - T im e  P a r t - T im e  T o t a l s  F u l l - T im e  P a r t - T im e  T o t a l s
(N = 5 0 ) (N = 5 0 ) (N = 1 0 0 ) (N = 5 0 ) (N = 5 0 ) (N = 1 0 0 )
O p in io n N o. 7, No
S t r o n g l y  a g r e e 12 2 4 17
A g r e e 17 3 4 16
No o p i n i o n 15 30 14
D i s a g r e e 5 1 0 3
S t r o n g l y  d i s a g r e e _ 1 _ 2 _
TOTALS 5 0 1 0 0 50
7. N o . 70 N o . % N o . 7= N o . 7.
3 4 29 29 13 2 6 12 2 4 25 25
32 33 33 17 3 4 18 36 35 35
28 29 29 8 16 9 18 17 17
6 8 8 10 2 0 10 2 0 20 20
_ 1 _ 1 _1 _ 4 _1 _ 2 _ 3 _ 3
1 0 0 1 0 0 1 0 0 50 1 0 0 50 1 0 0 1 0 0 1 0 0
TABLE 34
STUDENT PREFERENCES FOR CHANGE IN  THE REGISTRATION PROCEDURE
 T r a d i t i o n a l _____________________________  N o n - T r a d i t i o n a l _
F u l l - T im e  P a r t - T im e  T o t a l s  F u l l - T i m e  P a r t - T im e  T o t a l s
(N = 5 0 ) (N = 5 0 ) (N = 1 0 0 ) (N = 5 0 ) (N = 5 0 ) (N = 1 0 0 )
C h a n g es N o. 7. No
S p e c i a l  r e g i s t r a t i o n  t im e  
f o r  p a r t - t i m e  s t u d e n t s 4 8 16
M a i l - i n  r e g i s t r a t i o n 15 3 0 14
T e le p h o n e  r e g i s t r a t i o n 2 4 4
S a t u r d a y  r e g i s t r a t i o n 2 4 2
S p e c i a l  r e g i s t r a t i o n  f o r
s t u d e n t s  e m p lo y e d  f u l l - t i m e 4 8 6
C u r r e n t  p r o c e s s  i s  s a t i s f a c t o r y 23 4 6 _ 8
TOTALS 50 1 0 0 50
7, N o. 7„ N o . % N o. % N o. 7.
32 20 20 16 32 1 0 2 0 26 2 6
28 29 29 6 12 13 26 19 19
8 6 6 3 6 2 4 5 5
4 4 4
12 10 10 6 12 18 36 2 4 2 4
16 31 3 1 19 38 _ 7 14 26 26
1 0 0 1 0 0 1 0 0 5 0 1 0 0 50 1 0 0 1 0 0 1 0 0
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in registration procedure available to them with an almost 
identical number of part-time and full-time traditional 
students preferring this change. Nineteen percent of the 
non-traditional students favored mail-in registration with 
part-time students choosing that procedure by more than a 
2:1 ratio as compared to full-time students.
"Special registration time for students employed 
full-time" and "special registration time for part-time 
students" received the largest support as registration 
changes preferred by non-traditional students. In view of 
the fact that a majority of these students are employed full­
time, this preference is not surprising. However, more full­
time than part-time non-traditional students favored the 
"special registration time for part-time students." The 
least favored change was Saturday registration with only 
four percent of the traditional students preferring that 
opportunity.
In rating services of administrative offices 567, of 
the non-traditional students and 40 percent of the traditional 
students rated the services as average. These data are 
found in Table 35. The ratings of outstanding and above 
average were chosen more by traditional students (9% and 
347o, respectively) than non-traditional students with only 
four percent rating the services as outstanding and 23 per­
cent rating them above average. Students who rated the 
services below average were almost equally dispersed through­
out the four groups. Fourteen percent of the non-traditional
TABLE 35
STUDENT RATING OF SERVICES OF ADMINISTRATIVE OFFICES
T r a d i t i o n a l  N o n - T r a d i t i o n a l
R a t in g




= 5 0 )
7o






T o t a l s  
(N = 1 0 0 )  
N o. %






P a r t -
(N=
N o.
-T im e  
= 5 0 )
%
T o t a l s  
(N = 1 0 0 )  
N o . 7,
O u t s t a n d in g 4 8 5 10 9 9 2 4 2 4 4 4
A b o v e  A v e r a g e 12 2 4 2 2 4 4 34 3 4 12 2 4 11 22 23 2 3
A v e r a g e 27 5 4 13 2 6 4 0 4 0 25 50 29 5 8 5 4 54
B e lo w  A v e r a g e 5 1 0 6 12 11 11 4 8 6 12 10 10
U n s a t i s f a c t o r y _ 2 _ 4 _ 4 _ 8 _ 6 _ 6 _ 7 1 4 _ 2 _ 4 _ 9 _ 9
TOTALS 50 1 0 0 5 0 1 0 0 1 0 0 1 0 0 50 10 0 50 1 0 0 1 0 0 1 0 0
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full-time students rated the services of administrative 
offices as unsatisfactory.
Regardless of the group, the majority of students 
found the services of administrative offices available to 
them at convenient times. Figures in Table 36 reflect 70 
percent of the traditional and 61 percent of the non-tra­
ditional students stating the services of administrative 
offices were either often or always available to them. At 
the same time, non-traditional students expressed more dif­
ficulty in finding the services conveniently available to 
them as nine percent said they hardly ever found the services 
available at a convenient time. Two percent of all re­
spondents stated that services of administrative offices 
were never available to them at convenient times.
Comments of Students
Students were asked on the final question of the 
survey to comment about their experiences at Southeastern 
or their answers to any of the previous questions. The 
following section presents their comments without any 
analysis or commentary to preserve the clarity of their 
responses. Responses have been assembled with regard to 
positive and negative within the four categories of students 
in the sample.
TABLE 36
STUDENT PERCEPTIONS OF AVAILABILITY OF SERVICES OF ADMINISTRATIVE OFFICES
T r a d i t i o n a l N o n - T r a d i t i o n a l
A v a i l a b i l i t y  o f  S e r v i c e s
F u l l - T im e  
(N = 5 0 )  
N o. %
P a r t - T im e  
(N = 5 0 )  
N o. %
T o t a l s  
(N = 1 0 0 )  
N o. %
F u l l - T im e  
(N = 5 0 )  
N o. 7„
P a r t - T im e  
(N = 5 0 )  
N o. %
T o t a l s  
(N = 1 0 0 )  
NO. %
A lw a y s 7 14 5 10 12 12 4 8 7 14 11 11
O f t e n 28 56 30 6 0 58 58 2 4 4 8 26 52 5 0 50
S e ld o m 10 20 1 4 28 2 4 2 4 16 32 12 2 4 2 8 28
H a r d ly  e v e r 3 6 1 2 4 4 5 10 4 8 9 9
N e v e r _ 2 _ 4 - - _ 2 _ 2 _1 _ 2 _1 _ 2 _ 2 _ 2




I believe S.L.U. is a pretty well organized school but maybe 
it could broaden its fields of studies.
I think S.L.U. is a well organized and outstanding school, 
but the absentee system should be more flexible and up to 
students.
So far I have had a great time at S.L.U. The teachers and 
students are a lot friendlier than those at U.N.O. I feel 
I'm learning more here.
The staff and faculty are very "real” people who recognize 
that students have problems, difficulties and responsibili­
ties. They try to accommodate the student as much as 
possible thus creating a more sincere effort by the student 
and establishing the feeling that all of this anxiety will 
"pay-off."
A very friendly atmosphere at S.L.U.
Negative
The women in the Auditor's office could be a little nicer to 
students.
Employees in Registrar's Office have been unfriendly and not 
helpful many times. They help when it is convenient for 
them.
The teachers in this school care very little for students. 
They rush on or cover extremely large amounts of material 
before giving tests. As long as they have our money in the 
beginning, tough luck whether you pass or fail.
Registration - I really dreaded going through that process.
It was a hassle. I didn't like it. I had too many problems.
I think each individual department ought to get their stuff 
together - I mean they should all require and expect the 
same or equal material from students - not each faculty 
member expecting something different and taking such drastic 
measures such as one will pass a project and the other in­
structor will fail it.
S.L.U. is a fine school although I find registration a burden 
each term. The parking area is very limited, and causes a 
problem also.
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Registration is one of the biggest problems here. If you 
pre-register and arrange your job around it there is no 
reason why we should have to stand in line again and fight 
for class times. If we pre-register, we should get the 
classes.
Sometimes Department Heads in their desire to be efficient 
become like brick walls - once they have made a decision 
about something they don't talk about it or want to hear 
about it any longer. The Department Heads along with some 
counselors have become too impersonal about special cases 
that may occur within their days.
If I could change anything, I would probably try to make it 
less time needed to receive a Bachelors. Four years is a 
long time and my opinions will probably change in this time.
I would rather go to class eight hours a day as in a vo­
cational training school.
For such a small university, every time new construction 
begins, the Music Department gets added to as well as the
Arts, etc., when more funding should be provided for Agri­
culture, Computer Science, etc. Courses that could help 
students in their future.
The Library people need to help you more when you go in there. 
This does not mean library science course - that did nothing 
for me. The dance department is very good here. Although
you have to take way too many P.E.'s.
TRADITIONAL PART-TIME STUDENTS
Positive
In my opinion I feel there is organization here at S.L.U., 
and it is run very well. Ninety percent of the students are 
friendly. I think that it would be a good idea to organize 
something where the whole campus would be involved together, 
at least once a semester.
I would like to say that I think S.L.U. is a fine Univer­
sity and I would recommend it to anyone.
I am very happy and proud to be a student at S.L.U. I feel 
that I have made a great choice in attending school here.
I feel that the personal tutor system would help a lot of 
people if the teacher would appoint one for a student who 
is having trouble.
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I was reluctant to register for a class through S.L.U. be­
cause of the tacky way a few friends and family members have 
been treated by administrative officials. However, I have 
no complaints myself.
S.L.U. is a great college, but I feel only for people that 
know what career to go into and really have the ability to 
do so.
Negative
Registration was always a pain... perhaps a larger area could 
help it. Thus, no long lines making it much faster.
Not enough school spirit and student activity.
I feel more parking should be available especially to com­
muters. Also I feel the quality of the professors leaves 
much to be desired, because they play a major part in how 
well you do in the course. If one has a real jerk for a 
professor their interest in the course slips everytime they 
go to class.
The people in the Bursar's and check cashing office are en­
tirely too slow. I've waited 10 minutes on more than one 
occasion to have a check cashed - with about five of those 
people just standing around behind the counter.
The availability of classes is pathetic. It seems that 
courses are only offered at certain times and these are 
certainly not the best times.
Grades depend too much on whether you get a hard or easy 
teacher.
S.L.U. parking for commuter students is terrible and with such 
intense efforts of the Campus Police it is either a mile to 
walk or outrageous tickets and prices.
A way to simplify registration and orientation should be 
worked on.
It seems as though the administration is not concerned with 
the student personally - the instructors vary, though most 
seem to try to help, but the whole administration building 
and all of those in it can fall into a hole in the ground 
as far as I'm concerned. They are all a bunch of snobs and 
couldn't care less about helping a student.
Procedures in administrative offices (such as Auditor's 
Office) need to be changed. I registered for an off-campus 
course on August 22. The class did not make it but it took
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me until October 4 to receive my refund check. This is absurd. 
Either more staff should be hired or the efficiency of present 
staff evaluated to improve the services to students.
The administrative offices do not treat students fairly.
"Auditor's slip." My experience was with my I.D. At regis­
tration they failed to punch it. I got the royal run around 
by cashier's and publications only to find out I need my 
Auditor's slip which was in Baton Rouge. What about the 
computer? Why don't you believe it?
NON-TRADITIONAL FULL-TIME STUDENTS
Positive
I enjoy coming here as a student. I have been quite satis­
fied with the faculty which have been helpful.
In comparison with the last college I attended, S.L.U. seems 
to be more helpful when it involves a student having a 
problem. However, some courses I am required to take are 
very limited (1 course at at 1 time) in variety.
I have and do enjoy going to S.L.U. I find most of the 
teachers fair in grading and are ready to help you at a 
moments notice if you tell them you are having problems 
with the subject. I feel that more of the courses that are 
available for education majors should be scheduled at greater 
number of times. You now have the choice of maybe one or 
two classes which is not enough.
Negative
Inflexible general degree requirements seem arbitrary. No 
allowance is made for age, interests, or future benefit to 
the student.
Parking is outrageous. Too many spaces for residents who 
don't use the space. Especially on Fridays. Commuters have 
to park in the street and walk blocks - especially those 
taking chemistry or biology and having classes in White 
Hall. Parking fines are too high for students. A student 
has to decide many times whether to take the chance of get­
ting a ticket or being late for class. Bookstore prices 
are too high.
When adding or dropping courses the lines at the Auditor's 
office are unbearably lengthy.
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I think on the whole, the majority of courses offered are 
too easy to be called college level. Many offer no chal­
lenge. However, some are more difficult than is necessary 
for the level offered.
Southeastern needs a new president.
The registration procedure at S.L.U. has only one major draw­
back in my opinion - the lines are too long and the student 
is exposed to the inclement weather while standing in them. 
Counseling services for academic concerns are excellent, 
however, this is an extreme problem of student alienation 
from any types of personal counseling services. The only 
truly available means of counseling of this sort is the 
Tangipahoa Crisis Phone - but this is not on a personal 
level. I feel that S.L.U. would benefit greatly by in­
creasing its range of Graduate Degree programs. It needs to 
be more flexible to the new fields of opportunity that are 
developing. The graduate programs that exist at S.L.U. are 
excellent - however, the demands for graduates in these 
areas are no longer as urgent as years past. I will comment 
that it is to the administration's credit that the administra­
tive staff at S.L.U. expresses the friendliest, most involved 
and concerned attitude toward the students' benefit and wel­
fare that I have ever experienced.
Registration is madness.
The general administrative office of the University has less 
flexibility than the computerized banking service that I use. 
Nine times out of ten that I am referred by Nursing School, 
etc. to the Administration Building, I am told that my re­
quest is "impossible" even if I am following instructions 
from another University department. Most of this occurs in 
the Auditor's office.
Parking should be done in such a way, that it is not changed 
every semester. If they change parking places, to paint the 
area for corresponding persons, either commuters, campus 
residents or staff, not to use small signs, when in a hurry, 
students respond better to colors not signs.
Bookstore needs improving.
Need more outlets for fun.
I believe that students should be allowed to receive two 
degrees at once. There is no reason to collect the full 
graduation fees twice. Example - Why pay the alumni office 
twice when no extra benefits are derived from it?
Administrators make very few (if any) concessions for stu­
dents who work full time. B.A. curriculum is lousy. More
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B.A. electives needed. Less human relations, communica­
tion, etc.
Could use more help in Biology Lab.
I find S.L.U. is very independent when it comes to arranging 
convenient class times for married women, especially those 
who have small children. It is not that we ask for any 
special consideration, but when a person works outside the 
home, they have set hours of employment and can plan accord­
ingly. The School of Nursing has lots of commuting, married 
women who, in addition to allowing for class time, have to 
allow time of as much as two hours in a day.
I would like to see courses scheduled off-campus in accordance 
with student need rather than past policy.
NON-TRADITIONAL PART-TIME STUDENTS
Positive
Basically satisfied with S.L.U. - registration simplifica­
tions for part-time students/full-time workers, etc. would be 
great as well as options to obtain at least a limited number 
of hours--12-18 or so by correspondence or on own time, etc.
Since I am employed by S.L.U., I would be too biased to com­
ment one way or the other. I am appreciative of the chance 
to further my education in this way. The faculty and ad­
ministration has been exceptional to me in my working toward 
a degree.
I feel the faculty as a whole are very concientious and wil­
ling to help the students' progress.
Studying during the summer session was an enriching experience. 
I found students and faculty very congenial and helpful.
More off-campus courses would benefit many of us who work 
full-time yet wish to continue our education.
Negative
I think that ACT tests should be waivered after a certain 
age or time out of school. I don't think it is fair.
I'm pregnant now with a baby due at the end of November or 
maybe right at final exam time. I'm maintaining an "A" 
average. If my instructors know this, why can't I be exempt 
from my final exams. Isn't this a good enough excuse. I 
have no control over when the baby comes. Would you say I
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should have stayed home? I'm in Nursing auu missing a 
semester now means waiting a whole year. 1 feel with an 
"A" average I should be exempt from finals or given a test 
earlier.
Was disappointed to learn I would be unable to receive a 
LEEP grant. Other schools are still accepting new applicants 
into the program. What happened at S.L.U.?
Administration offices should be open in morning before 
class and later in the afternoon. Student Aid Office is not 
very encouraging, they give lots of conflicting information.
I would like better scheduling of classes and also the con­
tinuation of early classes in summer school.
I think that students should be able to complete all regis­
tration procedures necessary during pre-registration.
Students could then submit tuition fees through their de­
partment heads or via the mail thus eliminating the anxiety 
arousing procedure which is presently in use. As an under­
graduate I have preferred to schedule my classes in the 
morning, but I have had cause to desire an evening schedule.
I think that more people would find it easier to further 
their educations if more evening courses were offered.
I think the administration is hard and unfeeling. The 
individual teachers and department heads are much easier 
to work with.
I strongly believe there should be 3 or 4 reserved parking 
spaces in close proximity to all buildings for the numerous 
handicapped students that attend S.L.U.
Tests of Null Hypothesis
Student responses to five questions of the question­
naire were analyzed to determine if any significant dif­
ference existed between the four groups' answers. The chi 
square statistic was used on questions 34, 35 and 38. The 
chi-square test of independence was performed to determine 
if any difference existed in the opinion of traditional and 
non-traditional students enrolled full-time and part-time 
with regard to their need for additional counseling services, 
their opinion of the need to simplify the admission process
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to Southeastern and their opinion of the availability of the 
service of administrative offices to students at Southeastern. 
The analysis of variance statistic was performed on questions 
33 and 37. A five degree modified Likert-type scale ranging 
from "outstanding" to "unsatisfactory" was utilized by 
respondents to rate the academic advising services available 
to them at Southeastern and to rate the services of admini­
strative offices to students. The level of significance 
chosen for the tests was .05. A summary of the tests of 
the hypotheses appear in Tables 37, 38 and 39.
The null hypotheses with the chi square tests were:
Question 34 - There is no significant difference in 
opinion between traditional and non-traditional students 
enrolled full-time and part-time with regard to their need 
for more counseling services as a student at Southeastern.
Result: The hypothesis WAS NOT rejected.
Question 35 - There is no significant difference 
in opinion between traditional and non-traditional students 
enrolled full-time and part-time with regard to the need to 
simplify the admission process to Southeastern.
Result: The hypothesis WAS NOT rejected.
Question 37 - There is no significant difference in 
opinion between traditional and non-traditional students 
enrolled full-time and part-time with regard to the avail­
ability of service to students of administrative offices at 
convenient times.
Result: The hypothesis WAS NOT rejected.
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The null hypotheses with the analysis of variance 
test were:
Question 33 - There is no significant difference in 
the rating between traditional and non-traditional students 
enrolled full-time and part-time with regard to the academic 
advising services available to them at Southeastern.
Result: The null hypothesis WAS NOT rejected.
Question 37 - There is no significant difference in 
the rating between traditional and non-traditional students 
enrolled full-time and part-time with regard to the services 
of administrative offices to students at Southeastern.














Need for additional 
counseling services 17.34 21.02 12 No
Need to simplify ad­
mission process 12.02 21.02 12 No
Availability of ad­
ministrative 
services 11.47 21.02 12 No
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TABLE 38
SOURCE TABLE FOR ANALYSIS OF VARIANCE OF STUDENT RATING 
OF ACADEMIC ADVISING SERVICES
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SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
SUMMARY
The purpose of this study was to determine the 
characteristics and opinions of traditional and non-tradi- 
tional undergraduate students. Students enrolled at South­
eastern Louisiana University composed the sample for the 
study. Data analysis was intended to reveal the demographic 
characteristics of the students and the differences which 
may have existed in the students' opinions regarding educa­
tional objectives, motivation to enroll in the university, 
and personal concerns. The opinions of students with regard 
to academic advising and personal counseling services 
available to them at Southeastern were also ascertained.
Enrollment data and projections for higher education 
display significant changes occurring in the composition of 
colleges and universities. The number of traditional col­
lege age students reached a peak in 1980 and will be declin­
ing steadily for the forthcoming 15 years. The most note­
worthy trend in postsecondary education is the increased 
participation of non-traditional students. This expanded 
interest of adults in higher education may tend to off-set 
any decline in traditional students. Coupled with the
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change in age characteristics of college students is an 
increase in the percentage of students attending on a 
part-time basis.
College administrators will need to plan for the 
potential changes in student population. Examination and 
analysis of the characteristics and opinions of traditional 
and non-traditional students will be imperative for admini­
strators in determining the future of their institutions.
In this study, a questionnaire was prepared after a 
careful review of the literature relating to changing student 
population and the determination of what information should 
be obtained to determine the characteristics and opinions 
of undergraduate students. Eighty undergraduate classes 
taught at Southeastern Louisiana University in the fall 
semester, 1979, were selected at random. Permission was 
sought from the instructors of those classes to administer 
the questionnaire to enrolled students. Ninety-three per­
cent of the instructors agreed to have his/her class sur­
veyed. A random sample of 200 completed questionnaires was 
selected with 50 questionnaires from each of the following 
categories: (1) traditional full-time students, (2) tra­
ditional part-time students, (3) non-traditional full-time 
students, and (4) non-traditional part-time students. The 
data were tabulated, responses analyzed and the following 
information compiled in reference to questions responded 
to by these selected students.
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All undergraduate student classifications were 
represented in the sample. Fifty-five percent of the tra­
ditional students were freshmen or sophomores and 30 percent 
of the non-traditional students were in those classes. A 
majority of the part-time students were upperclassmen.
The majority of traditional students, 73 percent, and 
non-traditional students, 51 percent, had first enrolled in 
1977-1979. The earliest date of enrollment was by a part- 
time non-traditional student in 1937. Twenty-nine percent 
of the traditional students and 24 percent of the non- 
traditional students had chosen a major in the College of 
Business, the college with the most majors in the sample.
The College of Education and the School of Nursing were the 
only two academic divisions where non-traditional majors 
exceeded traditional majors.
Twenty-four percent of traditional and non-tradition­
al students planned to obtain a degree beyond the bacca­
laureate degree. The baccalaureate degree was the ob­
jective of 54 percent of the traditional and 60 percent of 
the non-traditional students. Non-traditional students 
(40 percent) had the highest reported grade point average 
and only five percent of all respondents stated they were on 
academic probation.
Males were outnumbered by females in the tra­
ditional and non-traditional groups, with 60 percent of the 
total respondents being female. Eighty-nine percent of 
the traditional and non-traditional groups were white and
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females dominated the minority respondents. The majority 
of non-traditional students (54 percent) were between the 
ages of 25 and 29 whereas traditional students (66 percent) 
were 20-24 years of age. Traditional respondents were primairly 
single, whereas, 56 percent of full-time and 66 percent of 
part-time non-traditional students were married.
Students in the sample reported 46 different cities 
of residence. Non-traditional part-time students had the 
most diversity in hometowns with 22 cities being listed.
Baton Rouge was the city indicated most as the students' 
city of residence and this was true regardless of student 
group.
Forty-eight percent of traditional students cited 
income from parents as their major source of educational 
financing whereas earnings from work was the primary source 
of educational financing for 30 percent of the non- 
traditional students.
Educational experiences of non-traditional students 
were more diverse than those of traditional students with 
74 percent of the traditional students and 23 percent of the 
non-traditional students having no educational experience 
except Southeastern. The majority of traditional students 
(78 percent) had not been enrolled at any other college/ 
university, whereas, 22 percent of the non-traditional 
students had attended two or more other colleges/universi­
ties. Fifty-eight percent of traditional students had 
studied for credit within the past year whereas 39 percent
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of non-traditional students had not studied for credit in 
six or more years.
The traditional and non-traditional students' pri­
mary sources of information regarding Southeastern were 
"a student who was enrolled" and "a friend or member of my 
family." "Geographic proximity" was the primary motivating 
factor for enrollment of non-traditional and traditional 
students. Twenty-two percent of non-traditional students 
listed "to satisfy my personal desire for an education" 
as their primairy educational objective. Traditional stu­
dents had two objectives chosen equally as the one most in­
fluential upon their plans to enroll, "to satisfy my per­
sonal desire for a college education" and "to obtain greater 
personal enrichment and development."
Military experience was the method in which most 
non-traditional credit had been earned by non-traditional 
students and this had been done by 13 percent of those 
students. Traditional students (6 percent) earned non- 
traditional credit primarily by departmental credit 
examinations.
Thirty-nine percent of non-traditional students 
were employed full-time as compared to 18 percent of the 
traditional students. Ninety-four job titles were listed 
by the students with secretary being the job title listed 
most frequently by students regardless of their group.
Most traditional and non-traditional students were employed 
by a private employer. A government agency was the second
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leading employer of students in the sample.
The problem "courses I want don't seem to be avail­
able at times when I can schedule them" was the numer one 
problem in attending Southeastern for traditional and non- 
traditional students. The second most important problem in 
attending for traditional students was "too much red tape 
in getting enrolled," while "family and home responsibili­
ties" was cited by non-traditional students. The preferred 
class time of traditional and non-traditional students was 
morning (8:00 a.m. - 12:00 noon). Twenty-nine percent of 
the non-traditional students expressed a preference for 
evening class time (5:00 p.m. and later). Travel study pro­
gram was the alternative course format most popular with all 
groups of students.
Traditional full-time students enumerated the most 
personal concerns of all groups and "improving study skills" 
was the primary concern of all groups of students with a 
minimum of 38 percent of the students in each group select­
ing that concern as primary. A rating of average was given 
to the academic advising services by 59 percent of the tra­
ditional and 50 percent of the non-traditional students. 
Seven percent of all respondents rated the service as 
unsatisfactory.
The need for additional counseling service was in­
dicated by 67 percent of all respondents (65 percent tra­
ditional and 69 percent non-traditional). Disagreement with 
this need was noted by only seven students and the majority
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of those were non-traditional students. Traditional stu­
dents (62 percent) and non-traditional students (60 percent) 
believed the admissions process should be simplified. 
Seventy-one percent of the students preferred to see changes 
in the registration process with 29 percent of traditional 
students favoring a mail-in registration procedure. Non- 
traditional students favored "special registration time for 
students employed full-time" and "special registration time 
for part-time students" as registration changes.
Traditional students (40 percent) and non-traditional 
students (54 percent) rated student services by administra­
tive offices as average. Non-traditional students were less 
satisfied with administrative services than traditional 
students with 23 percent as compared to 34 percent rating 
services above average or outstanding. Students in all 
groups believed the services of administrative offices were 
available to them at convenient times.
Negative comments outnumbered positive comments of 
students in all four groups when they were asked to evaluate 
their experiences at Southeastern. Registration problems, 
attitude of campus administrators and the treatment of stu­
dents in administrative offices (auditor's and registrar's) 
were the areas most criticized by students.
The chi-square statistic revealed no difference in 
opinion of students in the four groups with regard to their 
need for additional counseling services, a simplification 
in the admission process and the availability of the services
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of administrative offices to students. The rating of aca­
demic advising services and the services of administrative 
offices to students was not significantly different for the 
four groups when analyzed by the analysis of variance 
technique.
The model traditional full-time student in this study 
was twenty to twenty-four years of age, white, single and 
a freshman or sophomore majoring in business. He was not 
on academic probation, was planning to earn a baccalaureate 
degree and obtaining most funds for educational expenses from 
parents. Southeastern Louisiana University was the first 
educational experience for this student and geographic 
proximity of the University was a primary reason to enroll 
while information was obtained about S.L.U. from a friend 
or member of family with greater personal enrichment being 
the primary educational objective. Course scheduling was 
the biggest problem for this student in attending Southeastern 
and improving study skills was the students' major concern.
The typical traditional part-time student was very nearly 
identical to the full-time student but this student was 
married and wanted specific skills with which to obtain a 
job.
The typical non-traditional full-time student could 
be described as a senior, majoring in nursing or business, 
twenty-five to twenty-nine years of age, married, and white.
He found out about S.L.U. from friends or family and was 
paying educational expenses with income from work. No other
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colleges were attended by this student before enrollment at
S.L.U. The primary educational objective was to obtain a 
college degree. The non-traditional student also had diffi­
culty in scheduling classes and said improving study skills 
was of primary concern. The non-traditional part-time stu­
dent had many similarities to the full-time student except 
that developing a new career was the primary educational 
objective of this student and earnings of spouse was the 
primary source of educational finances.
CONCLUSIONS
The statistical analyses, as well as the results to 
all questions, may have been affected by the fact that many 
part-time students could perhaps more aptly be considered 
full-time students. That is, they may have originally 
scheduled 12 or more hours and had dropped a course, and 
at the time of the survey indicated they were part-time 
students in response to question two. The number of non- 
traditional students (54 percent) who were age 25-29 could 
have had the effect of causing many of the total responses 
of non-traditional students to be very similar to or identi­
cal to traditional students' responses because of the 
closeness of age of the two groups.
The following conclusions were based upon the 
findings of this study:
1. Non-traditional and part-time students were 
primarily upperclassmen.
124
2. The majority of all students had enrolled for 
the first time at Southeastern within the past three years.
3. The academic major of students in the groups 
differed with business majors being cited most often by 
traditional students while non-traditional students indi­
cated majors in education, business and nursing with almost 
equal frequency.
4. The baccalaureate degree was the degree ob­
jective indicated by the majority of students in all groups.
5. Female students outnumbered males in all cate­
gories of students.
6. The majority of students in all groups were
white.
7. Most traditional students were single whereas 
the majority of non-traditional students were married.
8. Financing of educational expenses for tradi­
tional students was primarily from family while non- 
traditional students utilized earnings from work as their 
primary source.
9. The primary educational objective chosen by 
students was different for each of the four groups.
10. No difference existed between the groups of 
students regarding motivation to enroll as all chose 
"geographic proximity."
11. The primary personal concern, regardless of a 
student's group, was improving study skills.
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12. Reported grade-point-average of non-traditional 
students was higher than that of traditional students.
13. No difference existed in the academic status 
of students as the majority of students in all groups were 
in good standing.
14. Students in all groups preferred classes being 
taught in the morning hours.
15. The majority of students, regardless of group, 
rated the academic advising services as only average.
16. The need for additional personal counseling 
services was agreed upon by students in all groups.
17. Students in all groups agreed the admissions 
process to Southeastern should be simplified.
18. A majority of students wanted a change in the 
registration process with traditional students favoring a 
mail-in registration option and non-traditional students 
choosing the alternative, special registration time for 
part-time and employed students.
RECOMMENDATIONS
The following recommendations are made based upon 
the findings and conclusions of this study:
1. A similar study should be conducted at South­
eastern Louisiana University, but with a larger sample.
The sample should be selected by computer to insure a 
greater diversity in age of non-traditional students and
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all part-time students selected should have been enrolled 
in nine hours or less for two consecutive semesters prior 
to the survey.
2. The need for additional studies of non-traditional 
students should be brought to the attention of the Louisiana 
Board of Regents in order that studies can be conducted at 
different institutions to determine if geographic location 
and institution affect the characteristics and needs of 
students.
3. Southeastern should give priority to establish­
ing a concentrated study skills program to enable students 
to improve their skills.
4. A concentrated effort should be undertaken by 
the University to recruit and maintain more students of an 
ethnic background other than white.
5. The University should increase the counseling 
services available to students.
6. Research should be conducted with the potential 
market of adult students to determine how to motivate them 
to enroll in a college/university.
7. The university should clarify its position on 
lifelong learning and attempt to incorporate that philosophy 
into the mission of the University.
8. The current status of Southeastern services 
should be studied to determine if any special considera­
tions or programs are being offered for non-traditional 
students.
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9. A separate admissions process and office for 
adults should be established so non-traditional students 
can interact initially with peers.
10. A program should be created whereby adult 
students have the opportunity to attend classes on a 
"trial basis" for two weeks of a semester before committing 
themselves financially.
11. ■» in-depth study should be undertaken by the 
University to define and develop curriculum alternatives 
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Please remember there are no right or wrong answers. 
These questions are only to gather information about South­
eastern Louisiana University students.
I. University Status
1. What is your present student classification?
1._______  Freshman
2. _____  Sophomore
3. _____  Junior
4. _____  Senior
5. _____  Special Student
2. What is your present enrollment status?
1. _____  Full-time (Enrolled in 12 or more credit
hours)
2. _____  Part-time (Enrolled in 11 or less credit
hours)
3. In what school or college is your major?
1.   College of Business
2 . _____  College of Education
3. _____  College of Humanities
4. _____  College of Science and Technology




4. When did you first enroll at S.L.U.?
1.   School year 1979-80
2.   School year 1978-79
3.   School year 1977-78
4.   School year 1976-77
5.   School year 1975-76
6.   Other, please specify _____________
5. Please check the highest degree you plan to obtain:
1. _____  Certificate
2. _____  Associate
3. _____  Bachelor's
4. _____  Master's
5. _____  Doctoral (Ph.D. or Ed.D.)
6. _____  Professional (M.D., L.L.B., J.D.)
7. _____  None
8. _____  Other, please specify _____________
6. What is your approximate college grade-point 
average?
1._______  3.00-4.00
2. _____  2.00-2.99
3. _____  1.00-1.99
4. .99 or less
7. Are you currently on academic probation?
1. _____  Yes
2. No
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II. Personal Characteristics and General Background
8. What is your sex?
1._______  Male
2. _____  Female
9. What is your age?
1. _____  19 or younger
2. _____  20-24 years
3. _____  25-29 years
4. _____  30-39 years
5. _____  40-49 years
6. _____  50-64 years
7. _____  65 or older
10. What is your race (ethnic origin)?
1. _____  White
2. _____  Black
3. _____  Asian
4. _____  Hispanic
5. _____  American Indian
6. _____  Other, please specify _____________
11. What is your marital status?
1. _____  Single
2. _____  Married
3. _____  Divorced or Separated
4. Widowed
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12. In what city do you officially reside?
13. How are you financing your educational expenses? 
(Check all that apply)
1._______  Earnings from own work
2. _____  Earnings of spouse
3. _____  Savings
4. _____  Income from parents or relatives
5. _____  G.I. Benefits
6._______  Private Employer Support
7. _____  Scholarship or Grant
8. _____  State or Federal Loan Program
9 ._______  Bank Loan
10.   Other, please specify __________
14. Of the reasons checked in question #13, circle 
the number of the one which is the major source 
of financing of your education.
1 2 3 4 5 6 7 8 9  10
III. Educational Background and College Choice
15. Between the time you left high school and en­
rolled at S.L.U., did you continue your education 
in some way, either for credit or non-credit at 
any of the following?
1._______  Public two-year college, technical in­
stitute or vocational school?
2. _____  Private vocational, trade or business
school?
3. _____  Four-year private college or university?
4. _____  Four-year public college or university?
5. _____  Correspondence School?
6._______  Military School?
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7. S.L.U. is my first educational experience 
since high school.
8. _____  Other, please specify _____ ________
16. After you left high school and before you enrolled 
at S.L.U., in how many different colleges/univer­
sities were you actually enrolled for credit?
1._______  None
2. _____  One
3. _____  Two
4. _____  Three
5. _____  Four
6._______  Five or more
17. Before you enrolled at S.L.U., when did you last 
study for credit? (For example, high school, 
vocational-technical school, college or univer­
sity, etc.)
1._______  Within the past year
2. _____  Between 1-5 years
3._______  Between 6-10 years
4. _____  Between 11 and 20 years
5._______  More than 20 years
18. How did you find out about S.L.U.?
1._______  A student who was enrolled
2. _____  A staff/faculty member of S.L.U.
3. _____  Article about S.L.U. in media (newspaper,
radio, etc.)
4. _____  Advertisements in the media
5. _____  Official pamphlets
6. _____  High school teacher or counselor
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7. _____  Instructor or counselor at another
college
8. _____  An employer
9. _____  A friend or member of my family
10. _____  Other, please specify ________________
19. Which of the following motivated you to enroll 
at S.L.U.? (Check all that apply)
1._______  Good reputation of the institution
2. _____  Availability of financial support
3. _____  Special areas of study offered
4. _____  Personal attention given students by
faculty/staff
5. _____  Flexibility of the programs (scheduling
of classes)
6. _____  It was the only institution available
to me
7._______  My employer wanted me to attend
8. _____  Good friends attending here
9. _____  My family wanted me to attend
10. _____  Geographic proximity
11. _____  Size of the institution
12. _____  Other, please specify _________________
20. Of the reasons circled in question #19, circle 
the number of the one which was the most important 
reason for attending S.L.U.
1 2 3 4 5 6 7 8 9  10 11 12
21. Which of the following educational objectives 
were important in influencing your decision to 
enroll at S.L.U.? (Check all that apply)
1 . To develop a new career
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2. _____  To acquire specific skills that will
be useful for a job
3. _____  To increase my appreciation of art,
literature, music and other cultural 
experiences
4. _____  To satisfy degree requirements for a job
5._______  To develop an understanding of science
and technology
6. _____  To meet requirements to enter graduate
or professional school
7. _____  To increase my chances of increasing
income
8. _____  To become involved in social or political
affairs
9. _____  To satisfy my personal desire to have a
college education
10. _____  To attain greater personal enrichment
and development
11. _____  To meet present job requirements
12. _____  Other, please specify ___________________
22. Of the reasons checked in question #21, circle
the number of the one which was the most important 
influence on your decision to attend S.L.U.
1 2 3 4 5 6 7 8 9  10 11 12
23. Which of the following are ways in which you have 
earned college credit in a non-traditional manner? 
(You did not earn the credit by enrolling in a 
regularly scheduled college course):
1. _____  College Level Examination Program (CLEP)
2. _____  Special Departmental Credit Examinations
3. _____  Military Experience
4. _____  Have not earned credit in a non-tradi-
tional manner
5. Other, please specify
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IV. Employment Information
24. What is your present employment status?
1. _____  Unemployed
2. _____  Employed full-time
3. _____  Employed part-time
4. _____  On leave of absence
5. _____  Other, please specify
25. What is your current or most recent job title?
26. Who is your present or most recent employer?
1._______  Government Agency (Federal, State, Local)
2. _____  Private Employer
3. _____  Self-employed
4. _____  Other, please specify ________________
V. Opinions, Needs, and Concerns
27. Which of the following were (still are) problems 
for you in attending S.L.U.? (Check all that 
apply)
1._______  Too much red tape in getting enrolled
2. _____  Courses I want don't seem to be available
at times I can schedule them
3._______  Costs, including books, transportation,
tuition and child care
4. _____  Inflexible degree program
5._______  Job responsibilities
6. _____  Family and home responsibilities
7._______  Don't enjoy studying
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8._______  Lack of financial assistance
9._______  Lack of confidence in my ability
10._______  No on-campus child care facility
11._______  Afraid that I was too old to begin
12._______  Other, please specify _________________
28. Of the reasons checked in question #27, please 
circle the number of the most important problem 
for you in attending S.L.U.
1 2 3 4 5 6 7 8 9  10 11 12
29. When would you prefer to schedule most of your 
classes?
1._______  Mornings (8:00 a.m. to 12 noon)
2._______  Noon Hour (12 noon to 1:00 p.m.)
3 .  Afternoon (1:00 to 5:00 p.m.)
4. _____  Evening (5:00 p.m. or later)
5._______  Saturdays
30. There are many ways in which students may take a 
course of study. Which of the following would 
you prefer to see S.L.U. use as options?
1.   Courses using public television network
presentations
2._______  Courses where text material is presented
in newspapers
3._______  Travel-study programs
4. _____  Other, please specify __________________
5._______  None of these
31. Which of the following are concerns to you as 
a student? (Check all that apply)
1.   Need for personal counseling
2. _____  Need for vocational/educational
planning
3.   Improving study skills
4.   Improving writing skills
5.   Improving reading skills
6.   Improving speaking skills
7.   Improving library skills
32. Of the concerns checked in question #31, circle 
the number of the one which is of most concern 
to you.
1 2 3 4 5 6 7
33. Rate the academic advising services available to 
you as a student at S.L.U. (Check your choice)
1._______  Outstanding
2. _____  Above Average
3. _____  Average
4. _____  Below Average
5. _____  Unsatisfactory
34. Could you use more counseling services as a 
student at S.L.U.? (Check your choice)
1. _____  Strongly Agree
2. _____  Agree
3. _____  No Opir '
4. _____  Disagree
5. _____  Strongly Disagree
35. The admissions process at S.L.U. should be 
simplified. (Check your choice)
1.   Strongly Agree
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2. _____  Agree
3. _____  No Opinion
4. _____  Disagree
5. _____  Strongly Disagree
36. If the admissions process were changed, which of 
the following options would be of most benefit to 
you? (Check only one)
1._______  Special registration time for part-
time students
2. _____  Mail-in registration
3. _____  Telephone registration
4. _____  Saturday registration
5. _____  Special registration time for those
employed full-time
6._______  Other, please specify __________________
37. Rate the services of the administrative offices 
to students. (Check your choice)
1. _____  Outstanding
2 . _____  Above Average
3. _____  Average
4. _____  Below Average
5. _____  Unsatisfactory
38. Do you find the services of the administrative 
offices available to you at convenient times? 
(Check your choice)
1._______  Always
2. _____  Often
3. _____  Seldom




39. Please feel free to use this space to comment 
on experiences at S.L.U. or your answers to 
previous questions.
APPENDIX B 
Memorandum Sent to Faculty
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TO: DATE:
FROM: Randy Moffett, Director
Continuing Education and 
Special Activities
RE: Study of Traditional and Non-Traditional Students
Your cooperation and assistance is asked in allowing 
me to administer or have administered a questionnaire to
members of your _____________ _ class taught at ______.
Your class was chosen at random from all of the Fall se- 
mester classes. The information collected will assist me 
in my dissertation research and will be utilized by the 
University to provide better services to our students based 
upon their responses. The administration time should not 
exceed 20-25 minutes.
I should like to administer the questionnaire during
the week of ___________  . The choice of the exact date
is yours if you are willing to cooperate in this project. 
Please indicate your wishes by completing the information 
below, signing, and returning this form to me at my faculty
box, #185, by  . Please call me
should you have any questions.
Thank you for your cooperation. 
* * * * * * * * * * * * *  it -k •> * * * * * * * * * * *  * *V *
// Yes, I will allow the questionnaire to be given to my 
class and the best day during the suggested week would 
be _______________________________________________________.
// No, I can't participate during the suggested week, but 





List of Classes in Sample
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Physical Ed. Lab. 102-03
Physical Ed. Lab. 110-07



































Directions for Survey Administrators
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GUIDELINES FOR ADMINISTRATORS OF QUESTIONNAIRE
The following remarks should be read to the class prior 
to administering the questionnaire:
1. There are no right and wrong answers.
2. All questions should be completed.
3. If the student has completed this survey in another 
class, please do not complete a second one.
4. This questionnaire should be completed by only 
undergraduate or special students. No graduate 
students, please. (If they have been a graduate 
student but are currently enrolled as an under­
graduate or special student, they may complete 
it.)
5. Pencils or ink pens may be used.
6. No names should be placed on the form.
NOTE: Carry extra copies of the questionnaire and extra
pencils.
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